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- To The-°User:

A4

The 'program described in this. report was prepared in
.response to the 1979 edition of the Massachusett's Board

of Education's "Regulations for the Certification of

¢

Educational Personnel," which was designed to be compatible

with regulations of the Interstate Certification Compact.

Specific sections of the Regulations are set off in boxés,

a

each of wpiéh is followed by‘“explanation of the ways in.

"which the program addresses that section. Material-in this

report may be freely utilized Qithoutvfurther-permission

from the author or from Suffolk University|

_Joseph McCarthy
Suffolk University
September, 1983
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SCHOOL PRINCIPAL PROGRAM

-

CORE REQUIREMENTS: )

ED 7.18 -4Methods of Educational Research and Evaluation

5~

ED 6.63 - Social Philosophy of Education
v
Education Management

ED 8.30

ED 6.22

Curriculum Development and Evaluation

ED 6.32 - Instructional Supervision

PROGRAM REQUIREMENTS:

ED 8.10 - ILegal Aspects of School Administration”

ED 8.41 - The Principalship

. ELECTIVES:

Two courses to be chosen by the student in conjunction with
his/her adviser from a list of courses appropriate to the
competencies listed in Section 7.04 (48) of the 1979 edition
of the MaSsachusetts Board of Education “Regulations for

the Certification of Educational Personnel.'s

©

FIELD EXPERIENCE:

ED 8.70 - Professional Improvement Field Experience

ED 8.80 - Practicum in Administration

N.B. Alternative courses méy be substituted for required

’ courses only in unusual instances and after the student
has demonstrated that he/she has met all. competencies
required in the course. In no case may the Practicum
in Administration be waived. , :

t
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INTRODUCTION *

SCHOOL PRINCIPAL PROGRAM

EY
e

The M.Ed. Program in Administration and Supervision was begun in 1976 as a
response to needs and interests articulated by students, and was designed
as a program prov1d1ng general professional preparation for those fllllng
such middle-~ievel .administrative rolas as principal, assistant principzl
supervisor of instruction, curriculum cooxdinator, program director,
department head, school planner and the liie, as well as those seeking
careers in federal, state or private education agencies, ‘consortia or
collaboratives. The program was designed to meet the 1973 revision of
NASTDEC Standards for 1CC certification. For three years, program faculiy’
worked at experimenting with different courses and teaching methods, as well
as surveying the expressed needs and evaluations of students. The general
insights achieved were the following:

1. Philosophical Considerations - The philoscphic orientation of
students entering the program (as measured by the Administrateor's
Philosophy of Education Index) is overwhelmingly Moderate
Progressive, i.e. an electric Progressivisim with strong traces
of Realism. This matches closely with the orientation of program
faculty. Thus the managemént of curriculum change and teaching
methods in the program emphasize fostering personal experience,

N encouraging -individual interests and freedom, and visualizing

the task of educational management as a democratic group activity

in which formal structures are constantly reshaped by informal
consensus; ’

2. 'sociological Considerations - Analysis of the sociological

. characteristics of students entering-the prodram indicates that
- they are generally of lower middle class origins, of the older
urban ethnic stocks, the flrst generation in their family to
attend college, believers in®education as a vehicle of upward
social mobility, and authority-oriented. Scores of students on
the School Administrator Style Inventroy tend to indicate strong
task orientation. Accordingly, content, teaching method and
advising in the program must militats against excessively
authoritarian attitudes and emphasize personal flexibility,
democratic functioning and socio-economic/racial sensitivity.

‘3. Management Consideration - The management stance which best
accords with the previous considerations is one which utilizes
a strong human relations approach as a means of making basic
management skills effective. Thus the program emphasizes
skills in research and plannlng, staffing, supervising and
evaluating, as well as skills in task organlzatlon, tension
reduction, and communication.

Recently, the program has been extensively revised in view Of these insights
and in accord with the new Massachusetts Department of Education accreditation
standards. The revised program takes effect in September 1981. Only students



entarlng during or after that month will untertake the complete revised
¥ program,

Students entering before that date will complete the program they started

by utilizing appropriate courses form the new program. Students taking.

the Practlcum in Administration (8.80) in the fall 1981 semester will be
doing the practicum under the revised format, but will not necessarlly

have had the three field-based courses specified in the new program
requirements (although they will likely have had some combination of three
field-based courses, such as Professional Improvement Field Experience (8.70),
The Principalship (8.41), Educational Management (8.30), Methods of Educa-~

tional Research:  Sources and Design (7.18), Proposal ertlng and Grant
Development (8. 563




PART I
7.02 General Provisions
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fl) - (9) Responses not applicable to Administration & Supérvision
/Programs. ' . ‘ o

.

.

(I0) -Characteristics_of a Pre-Practicum - Any course or other experlence
in a pré-practicum must be directly related to the appropriate standards in
Section 7.04 of these regulatlons. In addition, at least three courses or
the equivalent must include substantial fleld—based training related to the
role .covered by the certificate sought. These three courses must be
completed before the practicum. Co

I. Appropriateness of Tourses

The School Principal Program has»(in‘comméh with the Supervisor/ -

Director Program) a core nf required courses which are directly relevant to

-

the standards in Section 7.04 (47). Education 7.18 - Methods oif Educational

Research and Evaluation addresses Section 7.04 (48) (b) 1, (c) 1, (c) 2,
(~J
(@ 1, (e)71, and (f) 2. Education 6.63 - Social Philosophy of American

Education addresses Sectioﬁ 7.04 (4%) (b) 5, (c) 1, (c) 2, (e) 3, (e) 4,
(£) 1, (£) 2, and (f) 3. Educatio# 8.30 - Eduéational Management addresses
section 7.04A(47)'(b) 3, (b) 5, (c) i, (é) 2, (@ 3, (&) 2, (4) 5, (d) 4,
(e) 4, (£) 1, (£) 2, and (f) 3. Education 6.22 - Curriculum Development
and Evaluation addresses séction 7.04 (47) (b) 1, (c)‘l, (d5 1,7(4) 4,
(a@) 5 and (e) .1. Education 6.32 - Instructional Supervision addresses
Section 7.04 (47) (b) 2, (¢) 1, (c) 2, (&) 4, (e) 1, (e) 2, (e) 3, (e) 4, )
and (fs 3: The School Principal Program also has two program requirements
\'relevént to the ;téndarés in éection 7.04 (48). Education 8.10 - Legal
aspects of School Admiﬁistration addressés‘Section 7.04 (48) (b) 3, and

(b) 6. Education 8.41 - The Principalship addresses Section 7.04 (48) (b) 2,

-

() 3, (b) 4, (&) 3,-(d) 4, (e) 2, (‘f) 1, (f). 2, and (f) 3. Syllabi for




all the courses specify implemeptatioh activities and evaluation procedures

.

for each of the competencies addressed (See Appendices C-1). A cﬁartf
locating treatment of competentie$ in courses is presented in Appendix B.

Students in the prograﬁ may elect two courses as appfop:iate~to their needs
. - LA - . . . R -
and interests. Thése must be selected in conjunction with the student’s

adviser from a list of- tourses. selected for their pertinence to various

v

standards of Section 7.04 (48) (See Appendix A).

‘

II. Fiéld-Based Training /

a. Courses in the program have been designed so as to inclﬁhe as much

!

field-base as possible. BAll ‘of the core requirements are substantially

* 2n

field-based. Education 7.18 - Methods of Educational Research and

“

Evaluatipn requires that students retrieve speéific items from libiary

and data bank sources, conduct a needs assessmen£, and desic.:. and execute

an‘evgluation study.b Education 6.63 - Social Philosophy 6f American

Education reéuires.that students perform avsociological analysis cf a

shcool district of system, evalhate both the stated and implied philoséphy
. & :

of education in that unit,:and analyze the reciprocal influence of the

two. Education 8.30 - Educational Management requires that students under-

-
N

téke a comprehensive organizatibnal analysis of their edgcational inéﬁitﬁ;'
tion or agency, inéluding a>needs analysis leading to programmétic recom-
mendations, as well as making a site visit to a schooltsystem for a demon-
stration of alstate—Of—the—art PPBS system. Education 6.22 - Curriculym
Development and Evaluationkmandétes field assignments in identifying and
'Envoiving extra;institutional resources in the curriculzm development
process, planning and conducting-a needs assessment ana.a curriculum
evaluation. Educapion 6.32 - Instructional SuperviSiop prescribes gield'

i

assignments in interviewing instructional supervisors and teachers, as .

. R 1
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hell"as planning, and conéﬁcting a sppervision projéct in an appropriate

III. Completion ‘Prior to Practicum.

eight courses in the progranm, including *stipulated pre-practicun courses,

field setting féee=Appendices c, b, E, F, H). . .
b. In addition to these core requirements, one of the program . “

requirements, Education 8.41 - The Principalship prescribes field assign- |

&

ments in interviewing supervisors and principals, budgeting, plan management

and organizational analysis. . - . @& &

c: Finally,'Ehe lead-in to the practicum, Education 8.70 - Professional

Improvement Field Experience is devoted to the field work necesgary to,

\ -

arrange the practicum, inc}uding analysis of the rqle,'épecifi;aéion of
I3 . o ! . - - " ' - . .
duties, lines of-communigation, spheduling, and Fhe preparation of a suitable

- -

- * - - - s
practicum proposal. . This’courserthus constitutes the carrying out of a-

~

-

field project 'im planning. : . '

o -
P . - .

b

o]

The Practicum‘Handbook states clearly in' "Instructions for. the Pragticum

in Administration," no. 1l: "a student ought to have completed at least’

- .

and have no unmatched grade of 'C* prior to beginning the practicunm” (See -

3

: ' \
Appendix K). . ‘)

" appropriate, counselling or other administrative) responsibilities for at.

© accepted. . oo . - S -

(11) Characteristics of’ ayPracticum. A practicum must be in the role and
at the level of the certificate sought. Unless, otherwise specified in
these regulations, a practicum must be full-time for one semester, or half-
time for two semesters, and include at least 330 clock hours at the
practicum site(s). The candidate must take on clear instructional (or, if

least half of this time, and the full responsibilities of the role for a
“substantial period- _More than half of a practicum must be in one assignment.
Only practicums fori{which academic credit is granted, and which are described
as practicums in official publications of the college or university, will be
accepted. Independent studies, seminars, and similar courses will not be

4

_All students in the Schéél Principal Pfogram must take Education 8.80 -

Practicum in Administration which has been designed to meet the requirements’

3

.



“of Sections 7.04 (48) (a) 4 for completion by studnets on a ﬁalf practicum
of 150 hours: 1In the advising procese,’each student is provided with'a
handbook detailing the rules‘ana procedures guiding the“practicum process.

In this handbook, the "Instructions for the Practicum in Administration"

specifiee in no. 6 that "students must undertake suitable responsibilities

z:. the appropriate level," and in no. 8 that "a minimum of 150 clock hours

- ]

. (% time for one semester or % time for the academic. year), must be devoted:

" to the action phase of the practicum, not including time spent in generating

reports. The student must take on clear administrative duties for at least

hd -

half that time, and full responsibili &es for a substaﬁtial period" (See
’ . ) \ . '
'Appendix K). While it is almost always‘the case that the student will
. o N : o
fulfill the entire practicum in a single assignment, it is possible that a

givert student may so design his/her practicum to encompass more than one"

o

assignment, in which case the advising process is used to ensure that more

than half the practicum wili be spent in one- assignment. .The.only way in

which a student may fulfill the praeticum requirement for the program is by
taking Education 8.80 - Practicm in" Administration, for whieh,ne substitute © |

.

is permitted.

o

, (12) Supervision cf a Practicum. A praeticum must be supervised jointly

'by a representative of the college or university in which the candidate is
enrolled and by the cooperating practitioner(s). The cooperating practitigner
is respon51b1e for the larger portion of the practlcum and the university
supervisor ‘will together evaluate. the candidate.on the basis of the appro-
priate standards. Dlsagreement on the final evaluation between the
university supervisor and the cooperatlng praetltloner w111 be resolved by
the dec151on of a third person chosen by them.

LY

The codoperating practitioner must hold or be specifically excempt from
holding an appropriate certificate and must be or have once been tenured.n
Uncertified nonpublic school! teachers may not serve as cooperatlng
practitioners. The Bureau is authcrized to waive this: regulatlon, upon the
written request of a college or university, when a shortage of cert1f1ed and“

" tenured cooperating practltloners exists. Ca




In the advising process, each student is provided with a handbook
detailing the rules and procedures governing the précticum process (See
Appendix K). This hanébookéwas drawn up on the basis of the 1979 edition
of the Massachusettszoard’of Education’s "Regulatibns for.the Certifi-
4cation.bf Educatibnal Personnel,".ané frequentl§ adopts the exact wording
of state standards. \It reflects the commitﬁent of the Univefsity to joint
supervision and evaluation of prac?icum students. The "Inspructions for
Prgcticﬁm in Administfation“ provide 'in no. 11 that "the un;b?rsity'.-

« >

supervisor will be responsible for grading the pracuvicum after\:gaching

o~ N
L]

: agreemént on‘the grade with the cooperating administrator on the basis of.the

-~

‘formative evaluations, study of the studen;us log and‘final'report.

Diségreement of- the university_sﬁpervisor and cooperating-administrator.én
the final evaluation will be.resolved by a third person chosen by them;"
The "Proposal Instructions" in thié handbook provide‘in ﬁé. 5 that "the
bracticum wili be evaluated jointly by the university supervisor an@ theAﬂ
cooperétingtadministrator with fhé:asgistance of input from the student.
The tﬁree.will meet at the onset of tﬁeApracticum to appro;e thé proposal,
explain standarés and procedures of evaluation, and agree on a mediator in
the event mediation shoulé ?ecomécnecessary." Moreover, thé “Instrucfions
for fhe=Practicum in Adﬁinistration“ in the same handbook provide in no. 7
th;t'"the coope;éf%gé a?ministrator must hold br;be spécificallyvegempt
from hclding the approbfiate ad;inistrétive'ceftiffc#tion and must bé or

have once been tenured." The "Practicum Final Report Cover Shest," Part III,

lists the tenure states and certification fields of the cooperating

administrator.

~
O

(13): Internships. Not applicable to Administratfon Programs.

L 1
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« (14) Practicum or Internship Report. Candidates for certification must

submit a report of their practicum or internship which includes the following
information:-

(a) the ndture and length of pre-practicum field experiences.
(b) practicum or internship course number and title, date, and
credits earned, or.a_copy of the Bureau's internship approval
(c) grade level of students
(d) approximate number of clock hours spent in fulfilling the various

© responsibilities of the role
(e) - name and position of college or university supervisor,

. -cooperating practitioner(s), and local evaluators, if any .

(£) evidence of three meetings (at the beginning, middle, and end
of the practicum or internship) of the candidate, and university
supervisor or local evaluator, and the cooperating practitioner; if
any. :

No application for certification will be approved without this report. except.
for those which fall under the Interstate Agreement on Certification of

———Educational—Personnel- "

‘Each student, in order to complete Education 8.80 - Practicum in
Administration, must submit a complete final report detailing his/her
achierement of the.competencies mandated in Section 7.04 (48) of tne 1979

uedition of the Massachusetts Board of Edncation's "Regqulations for the
Certifieation of Educational Personnel." The "Final Report Instructions" in
the practicnm handbook (See Appendix K) stipulate in no. 4 that v"the final
report should bear the attached cover sheet, a copy of which must be supmitted
to the Bureau of Teacher Certifioation and Placement of tne Massachusetts
Department of Education by those epplying for appropriate administrative
certification.” The appended form is that provided by the Bureau and

. . . 5
contains spaces for reporting the informatipn required by (a) to (e} above.

)

N
/

]

1

.ls-(15)~'Level"of“Practicum'orlInternshipp /Each practicum or internship must

be designated: for certification at one deSignated level and will be accepted
at that level only. The appropriate offidial at the superVising institution
must designat: the level for which each such experience is a preparation.

«

lfg -' | o




The "Proposal Instructidhs" provided to ‘students in the praéticum
handbook (See Appendix K) stipulate’ in no. 3 that "the proposal must state
clearly the level on which certification will be sought, and the activities .

of the practicum must be relevant to that level."

[y

(16) - (18) - Not applicable to Administration Programé

.

(20) - (25) - Not applicable to Administration ?rdgrams

(26) Certificates Issued. The following certificates will be issued under
‘these regulations and will be valid for employment at the grade (or age)
level indicated below. Certificates for which no level is specified are
issued at four levels: K-3, 1-6, 5-9, and 9-12. Candidates may prepare and
apply for these certificates at any one of these levels.

Certificates designated "all levels" are valid for employment by a school
committee in the role indicated without reference to the grade level or age
- of students. . ' )

Certificates for some teachers and administrators responsible for children
with special needs are valid in pre-school or nursery school and are
designated "N." - _ L

School Principal N-6, 5-9, 9-12

o

15
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603 CMR: - DEPARTMENT OF EDUCATION

7.03 Institutional Programs and Institutional Standards

el

(a) Not applicable to Administration Program.

(b) Coordination and Administration - Responsibility for coordination of
teacher education programs must be vested in one dadministrative office or
unit. Though specialized programs may be offered through the appropriate
departments or graduate schools, rather than through the department of
school of education, the.institution must identify all such programs and
show how they are coordinated.

Administration and coordination of. all programs must be clearl§ and publicly
defined so that faculty, students, and cooperating school personnel know who
is responsible for each component of each program. S

The certification programs in school administration- are the responsibility
Fof tha Dspartment of Education in the College of Liberal Arts and Sciences.
Administration of the programs is the responsibility Joseph M. McCarthy, Ph.D.,
Program Director’ for the M.E4. in Aoministration and Supervision. who reports
directly to the Education Departmsnt Chairman, Donald M. Unger, Ed.D. All
.appropriate literatnre, brochures, catalog, bulletin, etc., direct interested

parties to Dr. McCarthy.

(c) Evaluation and Development - Program evaluation is required including
evaluation procedures.which involve ‘all constituencies (administration,
graduates, faculty, students, cooperating_schools). Evaluation must be
directly related to program planning and development.

Information on the careers of graduates of preparatory programs must be
supplied. = .

5
1

The present program has»Been developed with the cooperation of

) practitioners and preparers, faculty, administrators, students and alumni,

and ‘all of these constituenCies are and w111 be routinely consulted in gauging



' the effectiveness of the progxém and suggesting modifications. In

addition to consulting standards of professional organizations as a basis

on which to measure the progcam (e.g., the Ameriﬁaq Assgciafién of School
Administrators' "Guidélines for the Preparation.of School Administrators"”
and the “Standa}ds for Academic and frofessional Instructisn" subécribed to
by the American Educational Studies Association, the Society of Professors
of Education andiihe Philosophy of Educ;tion Society), the Program has
established its own Advisory Committee of practitioners and preparers to
provide evaluation of program content and to suggest alte;nativé§ (See

" A

Appendix N). Regulat méetings of Department_faculty review accreditation
requirements and assess progress in m;diinng programs, while peficdic
meetings of prégram faculty review input from a variety of constituencies
and generate program modiiications. Formal and informal course evaluation
is sought from students as a means of ihpréving cdurses and teaching methods
(See Appendix L) . "~ Moreover, peginning with the 1981-82 academic year, eacﬁ
student in the program will bg scheduled for an exit interview with |
iaculty'to review the ftudent's performance and potential and to solicit
advice from the stud:nt as to possible program modifications. An biennial
followup éf alurni is conducted by mail to solicit suggestions and keep-
track of career changgs.(See file summary'sf 1980 survey). Moreover, at
the end of each stuéent's éracticum, cooperatihg édministrators are asked
to evaluate the student's preparation and make suggestions for prpgr;m
improvement (See Appendix X, "Questionnaire for Cgoperating Administrators").
Placement Office'surveyé of graduates of the administration programs
1978-1980 found that thirfy—three were working in a related field.; The

other nine did not reply. The average of earnings of the 1978 -graduates- -

was $16,800, while the 1979 graduates was $19,200. Of those responding to

18



10

the survey, 45.5% indicated that-they were completely satisfied with
Suffolk University, 36.3% indicated that they were very satisfied, and
18.2% indicated that they were adequately satisfied. No respondents
indiééted that they were unsatisfied (See Placement Reports, 1978 and
1979); A survey carried out by the‘Division of Administration,
Supervision and Professional Improvement revealed that more than 25% of
‘the program graduates had actually changed émploymentvas a reéﬁlt of
" participation in the program, and over‘SO% had added adg%nistfétive»dut;es
. ; R

to their current position. Over 80% reported a practical benefit to their

school or system as a result of their practicum (See App " lix M summary).

(d) . Faculty Qualifications and Responsibilities - Faculty members in
teacher preparatory programs must be qualified and competent in the fields
in which they are teaching, and the staffing pattern in the program must,
ensure continuity. Those involved in supervision and/or advising shall
have demonstrated competence in these roles. Faculty loads shall be
reasonable and equitable, particularly in the areas of advising and
supervision. : . .

<

The certification proggams‘havg been éo arranéed that full-time
faculty teach courses in those theoretiéal and practical areas in which
vthey have had most training and experience,* e.g. research_methods,
philosopﬁy, sociology, general managemén;,;ﬁnstructioqél improvement,
supervision, while adjunct faculty teach pr;ctical skill courses in areas
in which khey are involved in day—go—day<p;acti;e, Of the full-time
faculpy involved in.supervision and advisihg of students, one has over
twenty-five years experience in these roies, and. two have over ten years

each. Faculty resumes are providea in Appendix*f:

N,

- (e) Instructional Resources - Programs must be supported with whatever
instructional resources (including books, curricular materiasl, audio-
visual materials and equipment, specialized equipment, and facilities)
are needed to meet program standards. The resources must be readily
available to faculty and students. . '

.19
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In addition to the Suffolk University llbrarles which comprise a
total of 196 500 books and 24,000 mlcrotextS, the Administration and
Supervision Program has its own small library of_reference books, pamphlets,
reports, curriculum guides, student.guides, newsletters and siﬁulation games
available for use by faculty and students in the Curriculum Materials Center
(see Appendix 0). Moreover, students in Educaticn 7.18, Methods of
Educational Reseérch and Evaluation must learn to utilize the ERiC data
retrieval system and the Fenway Consortium (660,000 volumes), as well as
‘ihterlibrary loans (See Appendix F). BoPh the College Library and the

Curriculum Materials Center are responsive to the needs of the program and

- -.the Program Director routlnely orders materials through both. The instruc=-

tlonal Medla Center provides a variety of instructional hardware for class-

room-use and a551sts in.the development of appropriate audio-visual sgfﬁ—

vare.

(f) Admission and Retention of Students - The criteria by which R
students are admitted to, and retained in, teacher 'préparatory programs
must be directly related to the program's c¢oals and standards. These
criteria must be well-publicized and fairiy administered. In particular,
students must upon admission be informed of state and 1nst1tutlona1
standards- they are expected to meet.

Admission to the program requires that a candidate exhibit above—ayerage
scholarship in pfevious academic work on the college level. An under-graduate .
GPA bf*2,5 is considered a minimally acceptable level for the candidate.

A student whose undergraduate GPA is helow 2.5 may be permitted QB enroll
on probaéionary candidacy for admission to the program if a careful reading

of the undergraduate transcript indicates that the GPA is low for statistically

idiosyncratic reasons or when tﬁe'applicant has pfeviqusly completed graduate

20
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courses at another‘institution with grades of B or bettgr. In such cases,
the candidate méy be admitted into_the prodram upoﬁ satisfactory completion
of two graduate courses appropriéte to the program. Admiésions requirements
also“includeza personal interview with members of the Administration Program
Adhissions Commiétee, in which the candidate's comm;tmen; to the profession
is assessed. In addition, candidates must demonstrate evidence of teacher
certificé%ion or certifiability in Massachusetts, as well as three years
tea?hing experience. Upon admission to the program, students are supplied
with advigihg forms detailing program,requirements (See Appendix A), given

a copy ofwthe Massachusetts Board of &ducation's "Qu;stions and Answers

Regarding Certification," and informed .of institutional standards for reten-

tion.  Graduate coursework at other institutions indicates a probability

of success in graduate work. These students must take a minimum of two

appropriate courses within the program and are. then reviewed for admission
to the prﬁgram on-the basis of credentials and personalvknowledée by faculty
members.

Stﬁdeﬁts enrolled in the program must offset any grade less than a B
(but not }éss fhan a C) with the épprbpriate honor grade to maintain_graduaté

degree candidacyy Only a maximum of six semester credits less than a B'may

\be\offset in this fashion. Should a student earn a third C, his or her

contiﬁuggce in the program is contingent on a review by the Ccamittee on
~

" Admission an Retention, with a recommendation from the Program .Director.

additionally, the\QE:i%nt's continuation in the prbgram is contingent upon

his/her manifeSting those characteristics of temperament conduciye to devel-

.
C e

oping and maintéining the competencies required by’the certif:cate, and to
effective professional conduct. hould any faculty membaer deem a candidate

unfit for other than ac:demic reasonsy) his/her entire record is reviewed by

v
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the members” of the program faculty. If the original perception is supported,

the student is referred to the Committee on Admissions and Retention

(g) Advising and Counseling - The institution must provide adequate, -
advising and counselling for students, and maintain cumulative records of
students' progress in teacher preparatory programs.

Academic advising is provided through aséignment of each student to an
1advisor upon entrance into the program. Career'development information and
strategieé are provided in the Educational Management course (see Appendix

. H), and are also available through the Placement Office and Counseling
-Center. sStudents may also recéive éocial/personal counseling through the
Counseling Center, and have opportunities for self-explgration in Qarious
courses, e.g: when they take the échool Administrator's Style invenrory in
Educafion 8.30, Educa;ion;l Management, when. they utilize the Administrator's
Philosophy of Education Index in Education 6.63, Social Philosophy of- Educa-
:tion and when they engage in group discussions, proﬁlem-solving acﬁivities;

" etc. ¢« The Registrar's Office mainrains a cumulative record of each stﬁdentﬂs
academic progress, while the studen;;s advisor maintains a file on each

" student for advising purposes.’

(h) Relationships with Cooperating Schools - The administration and
faculty of the program must develop working arrangements with schools and
with cooperating educators 'so as to ensure that field experiences and
practicum assignments are integral parts of the program. Cooperating
practitioners and other school personnel involved in teacher education
must be -aware of program standards and procedures, meet regularly w1th
faculty supervisors, and-participate in program planning.

N

" Each student, in planning his/her Practicum in Administration, must

make arrangements with a school system and cooperating administrator and
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set up a joint meeting with the c00perat1ng admlnlstrator and university
supervisor at which agreement can be reached on the nature and purpose of
the practicum, as well as secure approval for the given proposal. At

the final meeting, the.cooperating administrator is asked to comment upon

~.
~.

the fit between the skills developed in the pre-practicum and the

practicum experience, and his/her suggestions for program improvement are

€

solicited“(see_Appendix K, "Questionneire For Cooperating Administratars).

s

(i) General Education - Not applicable to Administration Programs.

(3) Length of Program - Each program must be of sufficient length to
enabla the student to gain, and to demonstrate that he or she has gained,
the knowledge and abilities listed under the program standards. 1In
general this standard will be mst by programs which include at least
three quarters of the course work or other experiences and the entire
practicum (oxr internship) required for the certificate in question in
Chapter 7.04. All prerequlsltes listed in Chapter 7.04 must also be met
by candidates for certlflcatlon who complete approved programs.

b

The programs leading to Certification are a minimum of 36 hours

taiioged so as to provide all of the coursework/experiences requirea ef,é

‘students by these Standards.

A(k) State Program Standards - Every teacher education program must be.

designed to prepare students tb meet the Standards and performance
criteria listed in Chapter 7.04. Students will be expected to demonstrate
their proficiency in these areas during the practicum. - The institution
must show how components of its program(s) are related to the standards
and criteria, and how it determines whether or not stUdenus\have met the
standards and criteria. Institutions may waive any Compoﬂent\of'a program’

.except the internship (if any) and the second half of the practlcum

requirement for any student who can demonstrate that he or she has met
the relevant program standards and criteria. Programs submitted.for
approval must specify the processes and the criteria to be used on this
assessment. Records of students for whom program components have been
waived shall include the specific criteria used in determxnlng that the
student has met the standards and criteria.

23
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<4

Program requirements as well as implementation activities and
%yaluation procedures ére detailed in the responses to the various
subsections of Section.7.04 (48) constitu#ing pPart’ IIT of this report.
In n? casefmay tﬁe practicum rgquirement be waived in this program.

Should any other component be waived,.an'explanation of the reason is

i

included on the student's "Personal Data and Graduate Record Form" .
(L .
(See Appendix A). : . 2 ‘ ]
L

&

f’—\. ‘‘‘‘‘‘‘‘‘‘‘‘‘‘‘ .
p
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SCHOOL PRINCIPAL PROGRAM
. 4' = .

i

gj‘:’ . 4. B ) : L/,‘

CORE REQUIREMENTS:

-

Methods of Educational Research and Evaluation

-

ED 6.63 - Social Philosophy of Education

ED 7.18

=D 8.30 - Education Management i‘,', . )
; | { -
ED 6.22 - Curriculum Development and Evaluation
ED 6.32 - Instructional Supervision
{ Lo ; -
PROGRAM REQUIREMENTS: . . 5

KA
x5

N 5
ED 8.10 - Legal Rspects of School administration

ED 8.41 - The Principalship

'ELECTIVES:. - Y

. Two courses to be chosen by the student in conjuncfion with
his/her adviser from a list of courses appropriate to thé i . <
competencies listed in Seggion 7.04 (48) of the 1979 ediﬁ}on 3 .
of the Massachusetts Board of Education "Regulations for -
the Certification of Educational Personnel." . . s

FIELD EXPERIENCE: -

ED 8.70 - Professional Improvement Field Expe;iénce

ED 8.80 - Practicum in Administration : . ) -7

N.B. Aiternaﬁive courses may be substituted for required
courses only in unusual instances and after the .student .

has dé§3nstratéd-that he/she has met all cohpetencies ®
required in the course. In no case may the Practicum -

inh Administration be waived. , -



¥ . ‘ '
- < ! .
.603 CMR: DEPARTMENT OF EDUCATION
‘ 7.04 Supervisor/Director g
. (See also Section 7.02 (19) ) _
. r A o . S~
- o L )
(a) Requirements o //f~//// .
1. possession of a M;§§§chusettéﬂfééchér's certificate |

g
e

/
“ _(/.‘/' . . e CETy
Certifiability as a teacher in Massachusetts is required for %

. admission into the certification programs (see_catqlbg,'bulletin).

(a)

Requirements . R oo.

2.

<

three years of employment in the role covered by that certificate

o

s

Three'years of employment in the role covered by that certificate

©

is requiféd»for admissiea into the prOgram (see catalog, bulletin).

ca

{a) Requirements A IR NN
3. completion of a pre-practlcum consmstlng of-24 semester hours
of course work and other experiences on. the graduate level as
defined by Standards I -+V, below . - :

¢ . . . "“\ .
. See responses ‘to Standards 1 - V, (b) through (f)’below.

(a) Requirements -

4. completion of a half practicum (150 clock hours (within one

year, or an intership (300 clock hours) within two years, judged
successful ‘on the basis of -the standards. The practlcum or intern-

ship must include respon51b111ty for superv151on or dlrectlon )

within the same area of education {e.g., special educaﬂlor
elementary education, guidance, scmence) as the candidate’':
teacher's certlflcate )
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' Students must complete Education 8.80- Practlcum in Admlnlstratlon,

/
and must complete it in the same area of educatlon as their teachirg

certificate (See response to 7.02 (11) above)

{
!

i ) /

(b) Standard I. .The effective Principal/knows: o

I
i

1. theories of curriculum design ahd evaluation
. - ) !

. B !
The Enabling. Activities for this sfandard include the following:
‘(a) « lectures; (b) readings; (c) diséussions; (d) 1library research;

/

and (e) field-based experiences. /

N

The Evaluation Activities for d%menstrating the standard include-
. / : '

the following: : /

/

<7

e In Education 6.22 - Curriculum Design and Evaluation,
« ) . . -
the student will‘write & series of short position papers identifying and

o

i .
N ) . . g . | - () . )
. describing various theories of curriculum design and evaluation and

commenting upon theirlappligabiiity to curriculum management in a.gisen‘
scﬂoel. ihe stuaene will alsovplan, design and execute a curriculum
evaluatioﬁ based eéon'a format,of ptoven reliability. (The Enabling

. Activities will include lectures;A:eedings, discussions, library research,
and_field-based experience. See Appendix C.)

‘The student may give this standard‘partibular reinforcement by elect-

ing ‘courses as appropriate, e.g. Education 5.20 =~ Early .Childhood Curriculum

<
K]

I, Education 5.21 - Early Childhood Curriculum IT, Education 5.5§k- ’
Organizatien, Administration, -and Curri%ulum Development for Distributive

Educatlon, and Education 10.01 - Curriculum Construction and Program

Developmed& in Bus1ness Education.

'The student will also demonstrate the implementation of this standard

o

28

-e
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in Education 8.80 - Practicum in Administration.

(b) Standard I. The effective Principal knows:

2. theories and techniques of supervision and evaluation .
of personnel

The Enabling Activities for this standard include the following:
(é) lectures; (b) readings; (c) discussions; (d)' library research;
(e) field-based experiences.

The Evaluation Activities for demonstrating the standard include

e 1In Education 6.32 - Instructional Supervision, the student

will prepare & research paper identifying and describing positive and
negative aspects ef various theories of supervision and evaluation of
personnel, and use the information thus:developed in designing and executing
a field project in instructional supervision. (The Enabling Activities will
‘inelude lectures, readings, discussions, library research and fiela-based

expe}.‘ience. See Appendix D.)

° .In Education 7.18 - Methods pf Educational Research ahd Evaluation,
the student will plan, design and execute a curriculum evaluation and érepare
an evaluation report. (The Enabling Activities will include lecturee,A
readings, and field-based experience. (See Appendix G).

e In Education 8.41 - The-Principalshig; the student will write a

report detailing.observations of techniques of supervising and evaluating
personnel. (The Enabling Activities will include lectures, readings,

. ) ~ Q
discussions, and field-based experience. See Appendix I.)

The student will also demonstrate the implementation of this

“ gstandard in Education 8.80 - Practicum in Administration.

%
~

- 29 -




(b) Standard I. the effective principal knows:

3. school law, budgeting, plant managenment

The Enabling activities for this standard include the following:
(a) lectures; (b) readings; (c) discussions; (d) library research;

(e) a field trip.

The Evaluation Activities for demonétrating the standard include

o . -

the following:

e In Eaucation 8.10 - Legal Aspects of School Administration,
the student~ﬁill write‘a short analysis of the legal aspects of school
organiégfianai structure, will participate in class analysis of case°
problems, and iesearch and write alcomprehehsive analysis of;a case
embodying a vafiet& of legal issues, including some associated with
school business management. (The Enabling Activities will include
lectures, readinés, discussions, library research and a field trip:
See Appendif Gl)lv

e In Education 8.41 - The Principalship, the student will attend

i

school committee bﬁdget hearings, write a paper detailing and analyzing

the issues that arise, and will prepare an alternative budget for one
school at the approﬁ;iate level, indicating how, that budget deals effective-
ly with the issues réised in the hearing. The student will also conduct

an inspection of a séhool facility at the appropriate level, using a
L .
checklist to pinpoint.maintenance problems, and will prepare a report
| ‘ | -

t
i

l o 3
making recommendations‘regarding improvement in maintenance. (The Enabling

"Activities will includ?'lectures, readings, discussions, and field-based

1

A
"experience. See| Appendix I.)
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Students may reinforce this competency by electing courses as
appropriate, e.g. Education 8.43 - School Plant and Business Management.
The student will also demonstrate the implementation of this

competency in Education 8.80 - Practicum in Administration.

(b) Standard I. The effective principal knows:

4. human relations and community education

The Enabling Activities for this standard include the'following:
lectures, readings, discussions, a field trip, and field-based experience.
The Evaluation Activities fot demonstrating the standard include
- the followiné:

) . it
@ In Education 8.30 - Educational Management, the student will

prepare aﬁ'analysis of the organizational structure and functioning of an
educational institution, utiliziné-human relations concepts in tne analysis.,
He/she will also prepare a record of his/her observations at a conmunity
.school. (The Enablin? Activities will include lectures, readings,'dis-

cussions, and a field trip. See Appendix H:)

© In Education 8.41 - The Principalship, the studentvwill4pnesent an
anecodotal record of interviews with five persons involved in oommnnitp
education. (The Enabling Activities will include 1ectures, discussions,
and field;based activities. See Appendix I.f

. Students may teinforce this competency by eiecting courses as appro-

priate, e.g. Education 6.24 - Improvement of Instruction in Community
Education, and Education 7.43 - Community Education: Processes and Problems.

The student will also demonstrate the implementation of this competency

g

in Education 8.80 - Practicum in Administration.

« ~ | | ) 31
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(b) standard I. The effective Principal knows:

5. socioloéy and philosophy of education

The Enabling Activities for this standard include the following:

(a) lectures; (b) readings; (c) discussions; (d) listening to-audio

-

tapes; (e) field-based experiences.

-

The Evaluation Activities for demonstrating the standard include the

following:

e In Education 6.63 - Social Philosophy of American Education, the
student will present a comprehensive report describing and analyzing the
interface between sociological components and philosophical rationales in
an educational institution or agency. (The Enabling Activities will include
lectures, xeadings, discussions, listening'to audio tapes, and fiéld—based

experience. See Appendix F.)

e In Education 8.36 - Educational Management, the student Qiil
_present a comérehensive analysis of the;oréénizational strucﬁﬁre of a schoo};
(The Enabling Activities will iﬁplﬁde lectures, readings, discussions and
field-based experience. See Appendix H.) - N -~
Stﬁdents may reinforée,thisAcompeténcy:by electing courses as appropriate,
e.gﬁ"Education.6.27 - Evolution of Educational Doctrine, Education 6.80 -
_ Philosophy of Education - Foundations for Curriculum Stgdy, Educaticn 7.40 -
Améiiéan Middle Schooling: Processes and Problems( Educaﬁion 7.41 -
: Americén.Secondary SChooling: Processes and Problems, .Education 9.98 -
:Field Project: Philosgpﬁy of Educatiop, ahd Education 9.59 - Field Projectry
Sociology of Education. |

Thé’sEﬁdéﬁt—WiII“EIgbmdéﬁdﬂStratémtHé"iﬁﬁlﬁﬁéﬁtéfiaﬁhafufﬁi§mgtéﬁd§fd_“f“mw

Q . .. .: . , ‘. . : 23;3 - | \ T
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in Education 8.80 - Practicum in Administration.

(b) Stcondard I. The effective principal knows: : -

6. organizational characterlstlcs of schools and strategies
for 1nst1tut10nal change

-

The Enabling Activities for this standard include the following:
(a) lectures; (b) readings; (c) discussions; (4) library research; &
(e) a field trip} (f) field-based experience. ‘

The Evaluation Actryities for demonstrating the standard 'include the

following:

® In Education 8.10 - Legal Aspécts of School Administration, the

student will_write a short analysis of the legal aspects of school organ-
1zat10nal structure, and will specify legal redress strategles avallable
. Ve
&
to school perscnnel. (The Enabllng Activities w1ll include lectures,

readings, dlSCUSSlODS, llbrary research, and a fleld trip. See Appendix G.)

e In Bducatlon 8.30 - Educational Management, the student will present o

a comprehenslve analys1s of the organlzatlonal structure of a school, indi-

cating problem areas and pr0posing strategies for bringing about needed

changes ir_the schoel. '(The Enabling_Activities will include lectures,

readings, diseﬁssions, aqd.field-based experience. . See Aépendix H.)
Students may reinforce'this competency by electing courses as appro-

priate, e.q. Educatlon 7. 40 - American Mlddle Schooling: Processes and

. Problems, Educatlon 7 41 - BAmerican Secondary Schooling: Processes and

Problems, Education 8.50 - Leadership, and Education 9.99 - Field Project:
Sociology of Education.

Students w'll also demonstrate thé implementation of this competency

"in Education 8.80 - Practicum in Administration.

o
33



““‘the student will present an evaluation report in a format suitable for
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(c) sStandard II. The effective administrator communicates clearly and

appropriately. To meet this standard, the candidate will demonstrate
that he or she: ’

1. presents instructional goals and'pdlicies effectively to
teachers, students, parents, and the community

The Enabling Activitieslforlthis standard include the following:
(a) lectures; (b) discuésions; (c) group activities; (d) field-based
experiences.

The Evaluation Activities for demonétrating the standard include the

following:

®. In Fducation /.22 - Curriculum Development and Evaluation, the

student will present the stated goals and po1icies of an educatigggl
institution to a sample group consisting of teachers, students, éarégts,

and community repreéentatiyes, and will present a report detailing ahaleis-
of participant response. (The Enabling Activities will include lectures,

discussions, and field-based experience. See Appendix C.)

e In Education 6.32 - Instructional Supervision, the student will

replicate the above with a different sample group, different presentation,

and different evaluation inStrument.' (The Enabling Activities will include
lectures, discussions, and field-based experience. See Appendix D.)

e 1In Education 6.63 - Social Philosophy of American Education, the

student will, as a member of a small group, translate specialized terms

“and éoncepts into language easily understood by different groups of special-

-ists and non-specialists. (The Ehabling Activities will include lectures,

discussions, and group activities. See Appendix F.)

. e In Education 7.18 —.Methods of Educational Research and Evaluétion,

\ )

34



generalization to other reports to fellow professionals. (The Enabling
Activities will include lectures, discussions, and field-based experience.

See Appendix G.)

o .

e In Education 8.30 - Educational Manqggment; the student will prepare

a comprehensive set of recommendations regarding improving  internal and

external communications at his/her institution. (The Enabling Activities

o

will include lectures, discussions, and field-based experience. * See Appendix

H.)
Students may reinforce this competency by electing courses as appro-

priate, e.g. Education 5.78 - Group Process Counseling and Communication
N .

.

Skills, Education 8.54 - Personnel Management and Education 8.60 - Admin-

/
. /
istrative Communication. ™ ;

The student will also demonstrate the implementation of this standard

in Education 8.80 - Practicum in Administration.

- clearly and appropriately. To meet this standard, the candidate

(c) standard II. The effective administrator communicates
will demonstrate that he or she:

2. presencs the needs and concerns of teachers :nd
students to othéer administrators and to the community

The Enabling Activities for this standard include the following:

(a) lectures; (b) discussions; (c) group activities; (d) field-based

<

experiences.

The Evaluation Activities for- demonstrating the - standard include the

T

following:

’ e In Education 6.62 - Social philosophy of American Education, the

student will, as a member of a small group, translate specialized terms ———
and concepts into language easily understood by:different groups of non-

ures, discussions,

C

.\.\:\

specialists. (The Enabling Activities will include lect



o
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and group activities. See Appendix F.)

e In Education 7.18 - Methods of Educational Research and Evaluation,

the student will present an evaluation report in a format suitable for
generalization to other reports to administrators.  (The Enabling Activities
will include lectures, discussions, and field-based experience. See Appendix

G.)

® In Education 8.30 - Educational Management, the student will prepare
a comprehensive‘set of recommendations regarding improving internal and

external communicatibns;at his/her educational institution. (The Enabling

~

Activities will include lectures, discussions, and field-based experience.

See Appendix H.) . s

- -

-
Students may reinforce this competency by electing Education 8.60 -
Administrative Communication.

The student will also demonstrate the implementation of this standard -

in Education 8.80 - Practicum in Administration.

(d) sStandard III. The effective administrator sets goals,
establishes priorities, allocates resources and facilitates
the instructional process in response to the needs of learners,
teachers, and the community. To meet this standard, the can-
didate will demonstrate that he or she: '

1. analyzes and defines the educational needs of students,
teachers, and the community. N

N

N, L

: cos e AN .
The Enabling Activities for this standard include the following:

A ' N .
(@) lectures; (b) readings; (c) discussionsi (d) library research;

N v

(e) field-based experiences. N

. N
The Evaluation Activities for demonstrating the sténdard include the

AN
N

AN

following: o 4 ’ 3 T
. . v N :

@ In Education 6.22 - Curriculum Development and Evalﬁafion; the
. : N — .

student will design and execute a curricular needs assessment based on an

, N\
H L : N,

S 38 .\



instrument .of proven reliability and will present a written ‘report. The
Enabling Activities will include léctures, readings, discussions, library

research, and field-based experience (See Appendix C).

° In Education 7.18 - Methods of Educational Research and

S

Evaluation, the étudent will design andiconduct a community-based needs

»
assessment for potential application in an educational institution. (The

Enabling Activities will include lectures, readings, discussions, and
field~based experience. See Appendix G.)
¢

° In Education 8.30 - Educational Management, the student will

»
design and conduct a needs assessment as part of a larger analysis of

.organizational functioning of an educational institution. (The Enabling
Activities will include lectures, readings, discussions, and field-based
experience. See Appendix H.)

Students may reinforce this competency by electing appropriate courses,
e.g. Education 5.54 - Assessment of éoecific Learning Feeds; Education 6.2? -
Deéign; Coordination ana‘Teacning of Training/Instructional Programs,

) Education-6.24 - Improvement of Instruction in Community Education,
Education 5;17~- Methods of Educational Research: vétatistics, Edncation
7.43 - Community Education: Processes}gnd Problems, Education 7.66'—‘
'Administrationxgnd Supervision of Reading ftograms, Education 8.40 -
Planning and Eualuation, Education 8.56 - Proposal Writing and Grant
pevelopment.

The student will also demonstrate the implementation of this

competency in Education 8.80 - Practicum in Administration.




/

(d) Standard IXIX. . The effective administrator sets goals, establishes
priorities, allocates resources and facilitates the instructional process
in response to the needs of learners, teachers, and the community. To
meet this standard, the candidate will demonstrate that he or she:

2. plans and implements programs responsive to these needs

The Enabling Activities for this,standard include the following:

(a) lectures; (b) discussions; (c) field-based experiences.
The Evaluation Activities for demonstrating the standard include the

'following:

8 ' N ,
‘" e 1In Education 8.30 - Educational Management, the student will

design an appropriate program to meet the needs indicated‘by the needs
assessment conducted in this course, and will include lines of responsibi-
1ity,vprogram activities, time lines and scpedules; budget, and evaluation
criteria. (The Enabling Activities will include lectures, discussions, and
field-based efperience. See Appendix H.)

Students may reinforce this competegcy;by eiecting’appropriaté
courses, e.g.vEducation 6.23 - Design, Coordina;ion Shd Teaching of
Training/Instructioﬂ;I Programé, Education 7.43“; Community Educ?tion:

1 . :
Processes and Problems, Education 8.40 - Planning and Evaluation, and

Education 8.56 - Proposal Writingland Grant Development. - i}

The stpdént‘will also_dembnstrate the imp;émentatioﬁ of this

cbmpetency in Education 8.80 - Practicum in Administration.

(d) standard III. The effective administrator sets goals, establishes
priorities, allocates resources and facilitates the iqétructional.process
in response to the needs of learners, teachers and the community. To meet
this standard, the candidate will démonstrate that he or she:

3. alLbcates resources e@uitably and.gfficiehtiy’*\\b>¢

-
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.The Enabling Activities for this standard inciude the following:
(a) lectures; (b) readings; (c) discussions; (d) field trip and o
demonstration; (e) field-based experience.

The Evaluetion Activities for demonstrating the standard inolude

the following:

.
.

° In Education 8.30 - Educational Management, the student will, as
R ;‘ R

part of the-proﬁect in organizational analysis ?nd program developme%f,

design his/her proposed program in a PPBS formaf% (The Enabling

o

Activities will include lectures, readings, discuésion, field trip and
. . : ¢ ¢

\dehonetration, and field-based experience. See Appendix H.)

® In Education 8.41 - The Principalship, theastudent will prepare

alteroative budget for a school at the appropriaée level, addressing
roblems raised by school committee revision of the,orig}ne}»?udget. \
(The Enabling Activities will include iectures, readings,.discussions, and
fieid—besedfexpefience. (See Appendix I.)

. Students may reinforce this competency by electing courses as
appropriate, e.qg. Educaoion 8.40 - Planning.and Evaluation, Education 8.55 -
Collective Bargaining and Negotiation, and Educatlon 10 15 - Admlnlstratlon
and Supe;vision of Businees Education Program.

Thé student will also demonstrate the 1mplementatlon of this

competency in Education 8.80 - Practicum in'Administrapion.

(d) standard III. The effective administrator sets goalg, establishes
priorities, allocates resources and facilitates the instructional
process in response to the needs of learners, teachers and\the community.
To meet this standard, the candidate will demonstrate that 'he or she:
T 4. .encourages staff and community initiative in the development
of 1nstructlonal programs




O
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The Enabling Activities for this standard include the followihg: v
. “ ) Fal
(a) lectures; (b); readings; {c) - discussions; (d) group activities; '
(e) interviews; (f) field trip; (f) field-based experiences. oW
o

The Evaluation Activities for demonstrating the standard include ‘the

following:
¢
° In Education 6.22 - Curriculum Developmen: and Evaluation, the

student will;ipterview individual teachefs,'administrators and parents
regarding their views on the ra£ionale for staff and cbmmunif? involvement,
in instructional programs, and will present én anecdotal record of these
interviews. (Tﬂe.Enabling Activifies will include lectures, readings,.

discussions, .and interviews. See Appendix C.) .

° In Education 6.32 - Instructional Supervision, the student will

plan and conduct meetings of teachers-and teacher-identified community

members to encourage and blan strategies for involvement in instructional

4

. *program development.  (The Enabling Activities will include lectures,

f;eld—based experience. Seé"Appendixll.)

readings, discussions, and field-based experience. See Appendix D.) v

-

e In Edu%ation 8.30 - Educational Management, the student will, as
\\ ) . ) . s

part of a smalf“group, develop a rationale based on teamEmanagement

S

concepts for -staff and'commﬂnity involvehent in instructional prdgram
development, and will prepare a record of his/her observations at a
community school. (The Enabling Activities will include lectures, .

readings, discussions, and a field trip. See Appendix H.)

.

e In ﬁduc;tion,8.4l — The Principélship, the student will, as’bart

LY

~of a larger report ow the fﬂnctioning of a school not his/her own, describe

the school's, practice in the regard and make recommendations for change..

(The Enébling Activities will include lectures;freadihgs,‘djscussions, and

R SO Y . I N <
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Students may reinforce this cahpetency by electing courses as

appropriate, e.g. Education 6.24 - Improvement of Instruction in Community

Education, Education 7.43 - Community Education: ﬁfocesses and Problems, -

and Education 8.50 - Leadership." ™
The student will also demonstrate the implementation of this

competency in Educétion 8.80 - Practicum in_ Administration.

o

-

(d) Standard I1I. The effective administrator sets goals, establishes
priorities, allocates resources and facilitates the instructional process
in résponse to the needs of learners, teachers and the COmmunity. To meet
this sEandard, the ‘candidate will defmbnstrate that he or she:

5. coordinates related aspects of instructional programs

1Y

The Enabling'Activities for this standard include the following:

(a) léctures; (b) discussions; (C) field-based experience.

The Evaluation Activities for demonstrating the standard include the

’ .
following:
: " ’
e In Education 6.22 - Curriculum Design and Evaluation, the student

o

_willLanalyie an existing -curriculum to determine the points at which

o

coordination is necessary, the amount and types of coordination needed, the

v, Y . '. . . Y ’ . '
way in which coordination is carried“out, as well as strategies for

improving coordination, and-will present a written repoft detailing the

exercise. (The'Enabling-Activities will include lectures, discussions, and

- field-based experienceé. See Appendix c.)

The student will also demonstrate the implementation of this

competency in'EducationMB.Bovf.PracticumminwAdminigtrapion.

o

(e) Standard IV. - The effective admlnlstrator uses the results of
varlous evaluative procedures to assess the effectlveness of orograms and
personnel. To meet this standard the candidate w111 demonstrate that he
or she: . o > - ' Q
1.. seleéts, uses, and interprets appropriate evaluation techniques
and instruments 4“1




Appendix D.)

'approériate, e.g. Educationx7.l7-— Methods of Educational Research:

Personnel Management.

32
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The Enabliﬁa Activities for this standard include the following:,

(a)* lectures; (b) readings; (c) discussions; (d) ’~ simulated activities;

(e) field-based experiences.

Pl

The Evaluation Activities for dembnstrating the standard include

the following:

Y In Education 6.22 - Curriculum Development and Evaluation,

the student will plan and conduct a curriculum evaluation ahd present an

evaluation report which justifies techniques and instruments utilized.

(The Enabling Activities will inc}ude lectures, readings, discussions, and
Tt . . .

P .
field-based expetience. -See Appendix C.)

.

® In Education 6.32 - Instrudtional Supervision, the student will

.

plan and conduct a teacher supervision project in which he/she will evaluate
the performance of teachers and will préseﬁt a report: justifying evaluation

! : . L3

techniques and instruments ytilized. (The Enabling Activities will
. ". et o -

include lectures, readings, discussions, and field-based experience. See

o

® In Education 7.18 - Methods of Educational Research, the student

will complete the exercises in Fink and Kosecoff's Evaluation Primer

Workbook, and will design and conduct a prggrgm/curriculum evaluation,
féport justifying techniqges éna instruments utilized. (The Enabling
Activities will include lectures, readinés, discussions, simulated
aétivifies,\and’field—based experience. See Appendix G.)

Students may reinforce this competehcy by électing‘courses as _ BN

Statistics, Education 8.40' - Planning and Evaluation, and Education 8.54 -

The studént will.also demonstrate tﬁe‘implementatiqn of this

-competency'iﬁ Education 8.80 - Practicum ‘in Administration.

P

y }%;2 .
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°

(e) standard IV, The effective administrator uses the results of various
evaluative procedures to assess the effectiveness of programs and personnel.
To meet 'this standard, the candidate will demonstrate that he or she:

2. uses the results of evaluation to improve programs and
the performance of personnel

The Enabling Activities for this standard include the rollowing;
(a)“'lectures; (b) readings; (c) discussions; (d) field-based experiences.-
The Evaluation Activities for demonstrating the standard include .the

following: \_ -

° In Education 6.32 - Instructional Supervision, the student will

pPlan and conduct a teacher supervision project in which he/she will; on the
basis of an evaluation of the performance of teachers, design and utilize a
cognitive dissonance/shared risk . supervision procedure and present a report, *
including the results of the evaluation, records of meetings'with teachers

supervised, prescriptions‘for improvement, and results of the implementation

of prescriptions. (The Enabling Activities will include lectures, readings,

-

AN
\
N

discussions, and field-based experience. See Appendix D.)

° In Education 8.41 - The Principalship, .the student w111 present an\m

anecdotal record: of interviews with all those persons who have respons1bility

for their activity in a‘scnool at the appropriate level, with recommendations

i

for change.. (The Enab]ing Activities will include lectures, readings, dis-

N

. cussion, and field-based experience. See‘Appendix I.)

- Students may reinforce this competency by electing courses as
appropriate, .e.qg. Education 6.24 - Improvement of Instruction in Community
Education, Education 8.40 - Planning and Evaluation, and Education 8.54 -
Personnel Management.' v

The student will also demonstrate the implementation of this

competency in Education 8.80 - Practicuh4;n Administration..

43
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(e) Standard IV. The effective administrator uses the results of various
evaluative procedures to assess the effectiveness of programs and personnel.
To meet this standard, the candidate will demonstrate that he or she:

3. superv1ses staff in an equitable, open and constructlve
manner

The Enabling Activities for this standard include the following:

(a) 1lectures; (b) readings; (c) discussions; (d) field-based

experiences.

The Evaluation Activities for demonstrating the standard include

~

the following:

° In Education 6.32 - Instructional Supervision, the student will

plan and conduct a-teacher superbisiqn project and present a report which

will include statements by the teachers superv1sed addressing his/her
supervisory behavior and making suégestions.for improvement,,as'@ell as

a statement by the student detalllng ‘how he/she 1mplemented thls standard
and how his/her performance might be improved.  (The Enabllng Activities
will include lectures, readings, dieeussions, and field—based experience.

See Appendix D.)

‘e In Education 6.63 - Social Philosophy of American Education, the
student will, as part of a small group, develop a»philosophic‘rapionale
fer equitabfe, open and constructive supervision, and detail behaviors
di&verent social groups would perceive as festering or inhibiting this
compefeney. (The Enabling Activities Qill include lectures, readings, -
discussions, group activities, and f;eld—based experience. See Appendix F.)

Studente may reinforce this,comoeteney‘by electing courses as

approprlate, e.qg. Educ%tlon 8 50 - Leadershlp, Education 8.54 - Personnel

Management Education 8 55 - Collective Bargaining and Negotlatlon, and

44




-——Education-10.15 - -Administration and Supervision of Business -Education
Programs.
The student will also demonstrate the implementation of this

competency in Education 8.80 - Practicum in Administration.

(e) Standard IV. The effective ‘administrator uses the results of varlous
evaluative procedures to assess the effectiveness of programs and
personnel. To meet this standard, the candidate will demonstrate that he
or hwe: : ’

4. evaluates his or her own role, behavior and performance

The Enab{}ng ActiQities for this standard include the following:
kh) lectufes; (b) discussions; (é) inventory completion; fd) field-
based experiencé. |

The Evalﬁation Activities for aemonstrating the standard include the

following:

® VIn‘Educafion 6.32 - Instructional Supervision, the student'wi}l
con@uct a teacher supervision_project and present a report,vincluding an
.analysis of how he/she implemenfed the standard in supervising stéff'in an
equitable,'open and constructive manner and indicating how his/her:
performaﬁce might be improved. (The Enabling Activities will inciﬁdé
lée;ﬁres, discussions, and field-based experience. 'Seé Appendix C.)

o 1In Education 6.63- - Social Philos&phy_éf American Education, the
student wil;; on the basis of completingﬁThé idmiﬁistrators‘Philosophy of
Educatiéh Index, develop a stgtementlof his/her educgtional philoéophf.

+ (The Enabling Activities will include elctures and inventory.completion.

See Appendix F.)

. In Education 8.30 - Educational Management,; the student will, on

the basis of completing the School Administrator's Style Inventory, develop




/

. / '
a self-analysis of ‘his/her administrative style preference and strengths/

weaknesses in administrative skills. (The Enabling: Activities will in-
/7

clude lectures and inventory completion. See Appendix H.)

Students may reinforce this competency by e1ecting courses as
appropriate, e.gq. Education 5.36 - Administration in Early cChildhood
Education, Education 8 50 - Leadership, and Education 8.54 - Personnell
Management. A

The student will also demonstrate the implementation of this

competency in Education 8.80 - Practicum in Administration.

(f) standard V. The effective administrator deals in an equitable,
sensitive and responsive manner with students, teachers, parents and the
community. To meet  this standard the candidate will demonstrate that
he or she: .

1. actively promotes the principles;of a democratic society

part of a comprehenSive analysis of 'the organizational structure and -

The Enabling Activities for this standard include the follow1ng

(a) lectures; (b) readings; (c) discussions; (d) group activities;

(e) field~-based experiences. A

N

The Evaluation ActiVities for demonstrating the standard include thek,;

. following::

° In Education 6.63 - Social Philosophy of American Education, the

student will, as part of a small group, develop a philosophic rationale
for u51ng democratic procedures in school administration and proViding

equal educational opportunity. (The Enabling Activities will include

lectures, readings, discussions, and group activities. See' Appendix F.) .

/

° In Education 8.30 - Educational Management “the student will, as

functioning of an educational institution, report on problems associated
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with democratic functioning and present recommendations for constructive
change, (The Enabling Activities will include lectures, readings,
discussions, and field-based experience. See Appendix H.)

° In Education '8.41 - The Principalship, the student will, as

part of a larger report on the functioning of a school not his/her own;
describe the school's practice in this regard and make recommendations for
chané;. (The Enabling Activities will include lectures,‘readings,
dischaSions, and field-based experience. See Apmendix I.)

' Students may reinforce this competency by electing courses as
appropriata, e.g. Education 6.20 - Leadership, Education 8.60 - Administra-
tive’Communication, Education 9.98 - Field Project: Philosophy of §ducatioa,
and Education 9.99 - Field Project: Sociology of Education. ‘ |

The student will also dempnstrafe the implementation of this compatency

in Education 8.80 - Practicim in Administration. A

2

or she: .. . .t

(£) Standard V. ' The effective administrator deals in an equitable,

" sensitive and responsive manner with students, teachers, parents and the .. | —

community. To meet thlS standard _.the candidate- w111“demonstrate that he

2. fosters a school environment favorable to openness of
inquiry and devoid of ridicule

The Enabling Activities for this staadard‘include the following:
(a) lectures; (b) readings; (c) ciscussions; (d) field-based experience.
The Evaluation'ictiviﬁies for demahstrating the standard include the

following:

e In Education 6.63 - Social Philosophy of American Education, the L

student will bresent a report analyzing the causes and effects of ridicule

-in schools and assessing the‘problems inherent in attempting to eliminate

ridicule in educational institutions. (The Enabling Activities will include

lectures, readings, and discussions. See Appendix F.)
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field-based experience. See Appeﬁaix H.)

field-based activities:—~See Appendix I.)

° In Education 7.18- - Methods of Educational Research and Evaluation,

the student will present a report analyzing case studies of unethical

behavior in research and developing conclusions justifying the necessity of
open -inquiry. (The Enabling Activities will include lectures, readings,

and discussions. See Appendix G.)

@ . In Education 8.30 - Educational Management, the student will, as

part of a comprehensive anaiysis of organizational structure of a school,

. o
will identify problems associated with this standard and present recommenda-
tions for ensuring open inquiry and eliminating ridicule in the school.

(The Enabling Activitiés will include lectures, readings, discussions, and

i (3

° In Education 8.41 - The Principalship, the student will, as part

of a larger report on the functioning of a school not his/her own, describe

°

the school's practice in this regard, and make recommendations for chang¥.

(The Enabling Activities will include lectures, readings, discussiOQ§L¢§gd‘mw”

Students may reinforce this competency by electing courses as
appropriate, e.g. Education 6.29 - Discipline in Schools, and Education
8.60 - Administrative Communication.

The student will also demonstrate the implementation of this éompetency

in Education 8.80 - Practicum in Administration. ’

S

——(£)—-Standard Vi TheméfféEzive'Edministrator‘deals‘invan equitable,
'sensitive and responsive manner with students, teachers, parents,.and the

community. To meet this standard, the candidate will demonstrate that he
or she: ,

~

3. \accepts and respects individual and group differences in
values, religion, race, language, and social background
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o

The Enabling Activities for this standard include the foiiow1ng.
(a) 1lectures; (b) readings; (c) discussions; (d) group activities;
(e) field-based experiences.

The Evaluation Activities for demonstrating the standard include

the following:

> In Education 6.32 - Instructional Supervision, the student will,
at the end of a project on:teacher supervision, seek feedback from the
teachers supervised regarding the equitableness, sensitivity and
responsiveness of his/her.supe}yisory behavior, and will develop a
statement detailing how he/she implemented this standard and how his/her
performance might be improved. (The Enabling';ctivities Qili include |
lectures, readings, discussions, and field-based experience. See Appendic
C.)

° In Education 6. 63 = Social Philosophy of- American Education, the

“$tudent will, as part of a small group, analyze the Reform Darw5\1st

approach to individual differences, and describe specific instances of

- individual and group differences enriching educational practice. (The
Enabling Activities will include'lectures, readings, discussions, and group

activities. See Appendix F.)

'.; In Education 8;30 - Educational Management, the student will, as

part Of a comprehenSive anal}’SlS of the Crganlzat]_onal structure-of— a——’""‘—""—"-_

-fwwschool” identify problems associated with.this standard and will propose
recommendations for constructive change to promote greater acceptance of
: w4 ‘ :

individual di.fferences.

"® In Education 8.41 - The Principalship, the student will develop

an instrument and use it to seek feedback from different constituent groups

in his/her school about his/her performance in this regard.

N\
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SCHOOL PRINCIPAL PROGRAM
LIST OF APPROVED ELECTIVES

Numbers in parentheses indicate competencies in Section 7.04 (48) of the
1979 edition of the Massachusetts Board of Education's "Regulations for
the Certification of Educational Personnel."

ED 5.20 - Early Childhood Curriculum I (I, 1)

ED 5.21 - Early Childhood Curriculum II (I, 1)

ED 5.22 - Designing and Developing a Day Care Center (I, 3; I, 6)

ED 5.36 - Administration in Early Childhood (I, 6: IV, 4)

ED 5.56 = Organization, Administration, and Curriculum Development )
for Distributive Education (I, 1) o

\\\FD 5.57 - Career and Vocational—Education for the Spe%lal Needs .

Child (III, 1; III, 2) . Sy

ED 5.78 - Group Process Counseling and Communication Skills
(11, 1; 11, 2)

ED 6.23 - Design, Coordination and Teaching of Training/Instructional

o Programs (III, 1; III, 2) _.
ED 6.24 - Improvement of Instruction in Community Education

(I, 1; 1, 4: III, 1; III, 4; IV, 2)
ED 6.27 H\Evolutlon of Educational Doctrine (I, 5)

ED 6.29 - ‘Discipline in Schools (V, 1; v, 2; v, 3) -
ED 6.50 - ﬁearnlng Theory and the Improvement of Instruction (III, 2j
ED 6.80 - Phllosophy of Education: Foundations for Curriculum '

study (I, 1; I, 5) .
ED 7.5 - Cross—Cultural Counseling (v, 3)
ED 7.17 Methods of Educational Research: Statistics
: (111, lh v, 1) ~ .
ED 7.40 - American\Middle Schooling: Processes and Problems

) (I, 5; I,°6)
ED 7.41 - American Secondary Schooling: Processes and Problems
(I, 5; I, 6)° B

ED 7.43 - Community Educatlon ProcesggswandfprobleﬁE”YiTA4;
JIII, 1; IIY,-2;-TII;74Y

——ED—8740 -'Plannlng and Evaluatlon (1, 2; I, 6; III, 1; III, 2;

v, 1; 1v, 2):

N
N,

ED"8.43

- School Plant and Business Management (I, 3)
ED 8.50 - Leadership (I, 5; III, 4; IV, 4; vV, 1) )
ED 8.54 - Personnel Management\(I 2; IV, 1; IV, 2; IV, 3) _ .
ED 8.55 - Collective Bargaining‘'and Negotiation (III, 3; IV, 3)
ED 8.56 - Proposal Writing and Grent Development (III,.1; III, 2) -
ED 8.60 - Administrative Communicétion (XTI, 1; II, 2; V, 1; v, 2; v, 3)
ED 2.98 - Field Project: Phllosophy of Education (I, 3; I, 5)
ED 9.99 - Field Project Sociology of Educatlon (I, 5; 6; V, 3)
ED 10 - Directed Study (Various) ) Lm\
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SUFFOLK UNIVERSITY
PERSONAL DATA AND GRADUATE RECORD FORM

a

SCHOOL PRINCIPAL PROGRAM

S.S.# .
- . «t
- Name e + MA cert..# ' S
Home Address '
“ (no.) (street) (city/town) (state) | E(zip)
Work Address
. ) S / . R +
(school/firm) (city/town) (state) t(21pY
Home Phone . " Work Phone
Undergraduate Degree Institution’
Year of Graduation Major ' Minor -
Previous Grad Degree Institution
Year of Graduation Major " ¥inor N
Teaching Experience
(# of years{ (locations)
CORE REQUIREMENIS: TAKEN  TRANSFERRE - WAIVED
(sem.) (School) * (why?)

Meth. of Ed. Res. & Eval.

Soc. Phil. of Am.féér

Ed. Management

Curric. Devel. & Eval.
. \\ .

Instr. Supervision

AP/P PROG. REQUIREMENTS:

Legal Aspects of Sch. Adm.

Principalship

ELECTIVES:

FIELD EXPERIENCE: . . -

Prof. Imp. Field Exper.

Practicum in Admin.
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SCHOOL PRINCIPAL PROGRAM
TREATMENT OF COMPETENCIES IN COURSES

COURSES

7,04 (48) CONPETENCIES Y A A B =Y
- B A BN

s alal al al alnla

R R Al Rl @|E[a

—

Standard I: The.effective principal knows: \
1. ‘theories of curriculum design and evaluation

2, theories and techniques of supervision and evaluation
of personnel | |

34 échdol law, budgeting, plant management\
by human relations and community education
.5} gociology and philosophy of education

‘6, organizational characteristics of schools and
strategies for insitutional change

”Standard IT: The effective administrator communicates
clearly and appropriately. To meet this standard, the
. candidate will demonstrate that he or shei :

1. presents instructional goals and‘policies-effectively
to teachers, students, parents, and the community /

2.4 présents the needs and concerns of teachers and
~students to other administrators and to the community

\

\ : ' o
\ . .
' ' !
: N .




f-usgﬂpoL_PRINCIPAL;PROGRAM

TREATMENT OF COMPETENCIES IN COURSES..

7.04 (48) COMPETENCIES (Cont.)

|

COURSES
o « | o 1 o
(s\] (LY \O —t 2 (c?\ 5-‘
volwv|lv| ~| O] o ©
o] A (] ol N ]
M 3] 4] s} 3] £a] g

~d III1° The effective administrator sets goals,’-
ishes priorities, allocates resources and facilitates

1structional process in response to the needs of learners,

rg, and the community. To meet this standard, the
late will demonstrate that he or she:

1alyzes and defines the educational needs of students,
teachers and the community

lans and implements programs respongive to these needs
llocates resources equitably and efficlently

1courages staff and community initiative and involvement
in the development of instructional programs

ordinates related aspects of instructional programs

®e e
DS

rd IV: The effective administrator uses the results of
1s evaluative procedures to assess the effectiveness of
ams and pergonnel. To meet this standard, the candidate
lemonstrate that he or she: .

2lects, uses, and 1nterprets approprlate evaluatlon
technlques and instruments :

ses the results of evaluation to improve pronrams and
the performance of personnel

08



SEHOOL PRINCIPAL PROCRAM

TREATWENT OF CONPETENCIES IN COURSES

7,04 (48) COMPETENCIES (Cont.)

—

COURSES
Nl n|o|lolo |«
NNV "]l =N |2
Jlolvolvoianlo|lw o]
AlaltATAlAA A
3[BT A O 3 I O I

3 superviseé*staff in an equitable, open, and constructive
manner

i
l

4, evaluates his or her own role, behavior and performance

Standard Vi The effective administrator deals in an equitable,
e ' '
sensltive and responsive manner with students, teachers,
parents, and the community. To meet this standard, the can-
dldate will demongtrate that he or she:

1, actively promotes the principles of a democratlc 3001ety

2. fosters a school environment favorable to openness of
inquiry and devoid of ridicule

3, accepts and’ respects individual and group dlfferences in
values, religlon, race, language and social background
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Suffolk Unlversity
SYLLABUS- -

ED 6.22: CURRICULUM DEVELOPMENT AND EVALUATION .

Instructor:
Phone: ‘ . e ) ’
0ffice hours: .. o _ .

Purposes This course will provide students with knowledge and
' skills in the theoretical and practical dimensions of cur-
“.rieulum design,; development, implementation and evaluation.
- Learning Objectives: At the end of this course, participants
will be able tos L

e ‘explain the implicatibhs of the differences between
various .theories of curriculum design and evaluation;

e describé the process of synthesizihg macro and micro
: curriculum in response to the knowledge explosion; -

o discuss the implications of various philosophic poéitions
for present and future curriculum design and evaluation;

° design and implement a curricular needs analysis for
a.schoolj

o develop strategies for involving all-school.constituencies
"in curriculum development;.

e. design and implement a curriculum evaluationj
e present instructional goals and policies effectivély;

e analyze and improve coordination.of related aspects of
- curriculum in a school. o

Requirements: In this course, the student will: ) L
* " - . L] - . L] . .\
o participate enthusiastically in class activities; \
¢ read the text and readings on reserve carefully; \

e research and write. four short position papers on theofigs
of curriculum design and evaluation, and their application
in a given school setting; - \

. |
i

|




e tape a presentation of 1nstructlonal goals and pollc1°s,
and develop and analyze audience feedback;

s write an anecdotal record of interviews regarding staff
and community involvement in curriculum development

e analyze points of coordination of a curriculum- ‘and .
‘ suggest strategies for improvement;

e design and conduct a curricular needs assessment based
on a format of proven rellabllity;

@ design and conduct a currlculum evaluation based on a
' format of proven reliability

——

¢ complete a final examlnatlon.

Text: Tanner and Tanner, Currlculum Development: Theory

into
Practlce. N.Y.: Macmlllan, 1980.

Readlngs on Reserve:

Combs, Stanley B.,'"A Summary of a Survey of .Student Involvement

in Currlculum- Journal of Secondary Education, October 1970,

English, Fenwiek, Needs Assessment: A Focus for Curriculum
Development. Washington, D.C%: ASCD, 1975.

Harmer, Earl W., . "Veteran Teachers and Curriculum Development.
Phi Delta Kappan, June 1977, Pp.351-352.

Kelly, Albert V. . The Curriculum: Theory and Practice. N.Y.:
Harper and Row, 1977.

Lewy, Arieh. Handbook of Curriculum Evaluation. N.Y.: Longman,
197?, ' i . .

Morrls, Lynn Lyons and Carol Taylor Fitz-Gibbon, How to Present
an Evaluation Report. Beverly Hills: Sage, 1978.

Trump, J. Lloyd, Secondagy School Currlculum Improvement- Meeting
the Challenges of the Times. Boston: Allyn and Bacon, 19?9.

Wiles, Jon and Joseph Blondl, Currlculum Development: A Gulde to
Practlce. Columbus, OH: Merrlll. 1979.

6J



Schedule:

Session 1: Introduction
Session 2 Changing Conceptions of Curriculum o T
Session 3: Knowledge and the Curriculum

Session 4: Conflictfhg -Educational Theories
. o N.B.-Interview assignments ‘due

Session 5: Society, Knowledge and the Learner ‘
N.B.-Goals and policies presentations due

Session 6: AmericantCurriculum Traditions
_ Session 7& Contemporary Education and Curriculum

Session 8: Curriculum Reform and Reconstruction :
N.B. -Coordlnation analys:_s due _ R

Session 9: Curriculum and the Technological Soclety
N.B.-Position papers due »

Session 10: Needs Assessment; Design andlAnalysis‘
Session 111 Curriculum Improvement: Teacher's Role
'Session 12 Curriculum Improvement: Supervisor's Role

Session 13; Evaluation for Curricular Improvement
5 N.B.1 Needs assessment and curriculum evaluation due




e
'

Competencies in Section 7.04 (47) and (48) of the 1979 editioﬁ
of the Massachusetts Board of Education's "Regulations for the
Certification of Educational Personnel” addressed intthis cougse:

I, 1: the effectlve admlnlstrator knows theorles of currlculum_
design and evaluatlon. |

Enabling Activities: lectures, readlngs. dlscu551ons. library
research, and field-based experlence.

Evaluation Activities: the student will vrite a series of
short position papers identifying and describing various
theories of curriculum design and evaluation, and commentlng
upon their appllcablllty to curriculum management in a -
given school. The student will also plan, design and
execute a curriculum evaluation based upon a format of proven

reliablllty.

'\

II, 1: the effective administrator presents instructional goals\
and pollcles effectively to teachers, students, parents, and \

the community.

: &, ©
Enabling Act1V1t1esx lectures, discussions, and field-based
experience. ,
Evaluation Activities: the student will present the stated
goals and policies of an educational institution to a
sample group .consisting of teachers, students, parents
and community representatives, and will present a report: -
. detailing analysis of participant response.

III, 1: the effective administrator analyzes and defines the
educational needs of students,»teachers. and the community.

Enabling Activities:s’ lectures. readlngs. dlscu531ons, llbrary
= research, and field-based experience.
Evaluation Activities: the student will design and conduct
a curricular needs assessment based on an instrument of
proven reliability and will present a written report.

III, 4: the effective admlnlstrator encourages staff and
community 1n1t1at1ve in the development of instructional

prograns.

Enabling Activities: lectures, readings, discussions, and
interviews. A -

Evaluation Activities: the student will interview- 1nd1v1dual
teachers,—-administrators, and parents regarding their views
on the rationale for staff and communlty involvement in
developing instructional programs, and will present an
anecdotal record of these interviews. '

—_ 6:)‘




III, 5: the effective administrator coordinates related as-
- pects of instructional programs. N '

\ based experience. g . :
\ Evaluation Activities: |the student yill analyze an existing
~curriculum to determine the points at which coordination is
., hecessary, ,the amount |and types of coordination needed,
the way in which coordination is carried out, as well asg -
strategies for improving coordination, and will present
a written report detailing the exercise.

Enabling Activities: lectureST“disc:fsions, and field-

-

IV, 1: the effective administrator selects, uses, and in-
terprets appropriate evaluation techniques and instruments.

Enabling Activities: lectures, readings, discussions, and
. field-based experience. :
© Evaluation Activities: the student will plan and conduct
"~ -+ - a‘éurriculum evaluation and present an evaluation report
~ which justifies technigues and instruménts utilized..

w

66




 APPENDIX D ' Do

" EDUCATION 6.32 - SYLLABUS




Suffolk University
SYLLABUS
ED 6.32: INSTRUCTIONAL SUPERVISION

Instructor: ' . . '
Phone: : - o
O0ffice hours:

-

Purpose: ‘This course is a field-based introduction to the N
theory and technique of promoting constructive change in .
teaching through the use of humanistic supervision methods
emphasizing supportive communication. C

3

Learning objectives: At the end of fhis course, the student
will be able to: ) : ‘

. ¢ explain the implica%ions for instructional supervisory

- behavior of organization theory, leadership theory,
communication theory, decision-making-theory, and change .
theorys . ‘ '

e analyze results from evaluation tools peculiar to super-
.vision of professionals for improvement in performance;

e design and implement a teacher supervision program based
on cognitive .dissonance/shared risk strategies;

e 1locate, icentify and evaluate information sources within
and outside the professioh, and modify information to
comply with conditions prevailing in the profession;

e organize and present the goals, objectives and policies
of the instructional process to professionals and non- P
professionals; ' ‘

© invoive staff and*commuﬁity in improviné instructioh;.
e develop ;tréteéies and formats for impro&ing staff deéelqpmentl
Requirements: In this course, the student will:
. | ® pa}ticipéte enthusiastic;lIQ in plasses;-A

& read text and readings on reserve carefully;
'\“ - . ) . E.": H . . .

e write'a research paper on theories of supervision and

’ evaluation; R

\ .

. o write a research paper on theories of staff development;

v
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e plan and conduct a meeting of professionals and non-

.professionals to foster involvement in instructional -
. development;

e tape a presentation of instructional goals and pollcles,
and develop and analyze feedback:

e plan and conduct a teacher superVLSlon proaevt T

:

° yomplete a flnal examlnatlon.

Text: Alfonso, Flrth. and Neville, Instructlonal Supervision:
A Behav1or Svstem. 24 ed.; Boston: Allyn and Bacon, 1961.

-

e e 0T

‘Readlngs on Reservez

[
- ———

’ Blumberg. Arthur. bgperv1sors and Teachers- A Prlvate Cold
" War. Berkeley: McCutchan, 1980.

Crocker-Citizens. National Bank.'Superviéion of Employees -
Case Studies. ‘Reading. As Addison-Wesley, 19?0.

Festinger, Leon, "The Motivating Effect of Cognitive Dlssonance.
. rom Assessment of Human Motivation, ‘Gardner Lindzey, ed.
Yot Rlnehart 1958, pp. 65-86.

' Maier; Norman. et al., The Role Pl§1¥Téchnique: A Handbook for
Management and Leadership Practice. La Jolla, CA: University
< Associates, 1975. :

Rosen, Ned, Supervision: A'Behavioral View. Columbus, OH: Grid,
1973. \ ,

<,



Schegulez

'SeeEion 1:
Session 2:
Session 3:

Session 4:

Session 5:

Session 6:

Session 7:

Session 8:

Session 9:

Ses51on 10:

Sesslon 11: Commun%catlon Theory‘

Superv151on as an Organizational Imperatlve
Instructlonal Supervisory Behav1or - o

. y
- /

Educational Env1ronments and Superv1sory Serv1ces :
N B -Goals and pollcles presentations due ! o

Supervisory Sklll Mlx

Staff Development Processes

Staff Development Progrims ‘
N.B. :Supervnslon/evalnatlon_theory research _paper due

Staff/Communlty Involvement in Instructlonal Improvement

l

Dellvery of Superv1s1on
'N.B.-Staff development research paper due

Organization Theory and Supervisory Behavlor

N.B. -Staff/communlty involvement meetlng ‘report due
/

Leadershlp Theory an7 Superv1sory Behavlor
and Supervisory Behav1or_

Session 12 De01slon Theory and Superv1sory Behav1ér

Session 131 :
. N.B. -Teacher supervision project report due

‘hange Theory and Superv1sory Behavior

&

3 .
| /

i



N
Competenc1es in Section 7.04 (47) of the 1979 edition of the

Massachusetts Board of Education's "Regulations for the Cer--
tificaticn of\ Educational Personr2l" addressed in thls courseu

-4

I, 2: the effectlve administrator knows theories and technlques
of supervision and evaluatlon of personnel. )

Enabllng ‘Activities: lectures, readings, discussions,® -
llbrary research, and field-based experience. ‘
Evaluation Activities: the student will prepare a research
paper 1dent1fy1n° and desczlb’ng p051t1ve and negative
aspects of various theories of supervision and evaluation

ol personnel, and use the information thus developed in

de51gn1ng and executing a field project in instructional
supervision.

-

I, 4: the effective administrator knows theories and methods
of staff development and in—service education.

Enabling Activities: lectures, readings, discussions, N
llbrary research, and field-based experience.

Evaluatlon Activities: the student will prepare a research
paper identifying and describing positive and negative
aspects of various theories of staff development,'and use-

the information thus developed in de81gn1ng a model staff
cevelopment programe. ;

II, 1: the.effective administrator presents instructional goals
. and policies effectively %o teachers, students, parents, and
-the communlty.

Enabl).no Activities: lectures. discussions, and field-based
experience. : _

Evaluatlon Activities: the student will present the stated
goals and policies of an educational institution to a sam-
ple group consisting of teachers, students, parents, and
communlty representatives, and will present a report.detailing
analy51s of partlclpant response.

III, 4: the effectlve admlnlstrator encourages staff and com-
© munity 1n1t1at1ve in the development of 1nstruct10nal prograns.

.Enabling Act1v1t1es. lectures, readlnvs. dlscu551ons. and
field-based experience.

Evaluation Activities: the student will plan and conduct.
meetings of teachers and teacher-identified community mem-
bers to encourage and plan strategies for 1nvolvement in
instructional ‘program deVelopment.
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IV, 1:. the effective administrator selects, uses, and inter-
p;etsfapproprlate evaluation techniques and instruments.

Enabling Activities: . lectures, readings, discussions,
and field-based experience.

Evaluation Activities: the student will plan and conduct
a teacher supervision projeet in which he/she will evaluate -
the performance of teachers and will present a report” justif-
ying evaluation techniques and instruments utilized.

IV, 2: the effective administrator uses the\;esults of evaluation .-
to improve programs and the performance of| personnel.
. . \
Enabling Activities: lectures, readings, discussions, and '
field-based experience. / ,
Evaluation Activi@}es: the student will plan and conduct a
teacher supervigion project in which he/she will, on the basis
of an evaluation of the performance of teachers, design and '
utilize a cognitive dissonance/shared risk supervision pro-
cedure and present a report, including the results of the
evaluation, records of meetings with teachers supervised,

prescriptions for improvement, and results of the implemen-
tation of prescriptions.

- IV, 31 the effective administrator'suﬁervises staff in an
equitable, open and constructive manner. :

Enabling Activities: lectures, readings, discussions, and
- field-based experience. . .
Evaluation Activities: the student will plan and conduct a
teacher supervision project and present a report which will
include statements by the teachers supervised addressing
- his/her supervisory behavior and making suggestions for im-
provement, as well as a statement by the student detailing
how he/she implemented this standard and how his/her per-
formance might be improved. : '

IV, 4: the effective administrator evaluates his or her own
role, behavior and performance. T ,
.Enabling‘ActivitieSz lectures, discussions, and field-based
experlence. . _ :
Evaluation Activities: the student will conduct a teacher
- gupervision project and present a report, including an .
analysis of how he/she implemented the standard on supervis ing’
staff in an equitable, open and constructive manner and '

indicating how his/her performance might be improved.

Competencies in Section 7.04 (48) of the 1979 edition of the
Massachusetts Department of Education's "Regulations for the
Certification of Educational Personnel” addressed in this
course are the same as the.'above, with the exception of I, 4,
o vhich does not appear in (48). ' o
‘2
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Suffolk University

| SYLLABUS
" ED *6.63: SOCIAL PHILOSOPHY OF AMERICAN EDUCATION

—Ingtructer:
Phone: -
0ffice hours:

~

Purpose: Thig course will explore the interplay of social
forms and-idea systems in shaping the process of schooling.
Particular attention is paid to practcial dimensions of

social class/ethnic/racial factors in school group relations
and communication. , . , :

Learning Objectives: = At the end of this course, the student
will be able to:

° Deécgibé the major questions at issue in cohtemporar&
Amerlcan education and trace their origins in the evolution
of American educational practicej :

6 Assess the impact on ehucationél_thoughtﬂand practice’
of bureaucratization, industrialization, and professional-
ization;

- o Distinguish democrat;é elitism from professional elitism
and explain the implications of both for educational
functioning. _ - : .

e . Analyze his/her own philosophic assumptions regarding
- education; ' '

o Describe ' ..d analyze t@e‘phi}osophic.assumptioné guiding
educational practcice in a given educational institution
- or agencys : '

e Describe and analyze the scciological components of a
given educationa ingtitution or agency;

e Assess the reciprocal influence of philosophical assump-
‘tions and sociological componenents in shaping the practice
of an educational institutilon or agency;

e Utilize sdciological data to improve school communications;

e Develop philosophic rationales for various adminisrative
behaviors. ' s
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Requlrements- In this course, the student will:

e‘ypartlclpate enthusiastically in class act1v1t1es,
especially group tashs;

e read texts and readings on reserve carefully accordlng , »
" to the s chedule be®w;. -

° submlt a field project analyz1ng the phllosophlcal and
sociological characteristics of an educational institution
with particular reference to their reciprocal 1nfluence in
shaping educational practlce: : :

@ submit a written report on the effects of ridicule in
- schools, with recommendations for eliminating- it; -

o complete a final examination.

Texts: Nasaw, DaV1d. Schooled to Order: A Social History of

Public Schoollng in the Unlted States. N.Y.: Oxford Univer-
sity Press, 19?9

Noll James W., Taklna Sides: Clashing Views on Con-
trover31al Educational Issues. Cullford, CT: Dushkin, 1980..

Spring, Joel, Educatins the Worker-Citizen: The Social,
. Economic, and Political Foundations of Education. N.Y: Long~-
nan, 1980. .

Readings on Reserve:
Dewey, John, "ly Pedagogic Creed."

Katz, Michael B., "From Voluntarlsm to Bureaucracy." . From his
Education in American Society. N.Y.: Praeger, 1973, pp. 38-51.

. "Twentieth-Century School Reform: Notes Toward a
History." From his Class, Bureaucracy and Schools: The Illusion
of Educational Change in America. Expanded ed.; N.Y.: Praeger,
19?5' ppo 105_-1E60 ‘

Kdzol, Jonathan; Death at an Early Aggx Thé Destruction of the
Hearts and Minds of Negro Children in Boston Schools.

Schrag, Peter, Viliage School Downtown. e

Tyack, David, ”Grow1ng Up Black: The Lducaulon of the Negro.”
. From his Turning Points in imerican Educational History.
Waltham, MA: Blaisdell, 1969, pp. 26L-313,
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Schedule{

Session 1: Introduction
Administration and interpretation of the Administrator's
Philosophy of Education Inventory. .
Session 2: Philosophical Goals of Education el
- Primary goals; curricular organization; freedom and control;
moral development; effective instruction.
Reading: Noll, I, 1-5.

Session 3: Bureaucracy in Education I
Origins of American school systems; nationalism, representation
and bureaucracy; from voluntarism to bureaucracy; conflict and
. consensus perspectives. o

Reading: Nasaw, chs. 1-5; Spring, ch. 1; Katz, "From Voluntarism
. to Bureaucracy." :

Session 4: Bureaucracy in Education II
Contemporary structure of the school; bureaucracy in higher
education; schools as people-processing organizations;
student culture and youth culture; philosophic approaches to
alternatives; Illich and deschooling. ' '

Reading: Noll, III, 13-1k4.

Session §: The Impact of Industrialization : _ :
Industrial éfficiency and school reform in the Progressive Era
and after; the alienation of the worker; the education-occupation
nexus; the university and technological development. ’
Reading: Nasaw, chs. 6-10; Dewey, "My Pedagogic Creed”;

: ) Spring' Ch- . » ’ -

Session 6: Professionalization and Education. _
Teachers and professionalism; teacher organizations; teacher
power; professionalization and scientific management.
Reading: Spring, ch. 5; Noll, II, 11.

Session 7: Governance and Control _
Theories of democratic elitism; administrative elitism and
. professional control; production of knowledge and government
control of education; centralization and decentralization.
" Reading: Spring, ch. 6-7; Noll, II, 9. ' ' ,

Session 8: Stratification and Mobility I :
Access in postwar higher education; the national interest and
private higher education; expansion of public higher education;
soclology and philosophy of the student revolt; open admissions.-
Reading: Nasaw, chs. 11-15. '
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Session 9: Stratification and Mobility II
-Patterns of educational attainment and achievement; social
moh*? '+ “*h~ professions and bureaucratic organization;
co: onflict of equal educat! .al ¢ rtunity
anc . LA Au'._.lityo : . L
Reading: Spring, ch. 4; Noll, II, 8. ool

Session 10: Sclool, Community and Diversity I - ’
Sociological perspectives on school-community relations;
the socialization of blacks and other minorities; schools
in minority communities; schools in urban .ethnic villages;
discrimination and integration. L - -
Reading: Tyack, "Growing.Up Black"; Kdzol, Death at an Early

Age; Schrag, Villace School. Downtown.

Session 11: School, Community and Diversity II
Small town schools; schools in affluent suburbsj; the social

goals  of schools; the problem of multicultural education.
Reading: Noll, II, 6-7; Katz, "Twentieth-Century School
Reform". ’ .

Session 12: ‘Small Group Activities

Session 13: Education and gconomicé
Human capital and education; education and economic growth;
private vs. government financing; free public schools and
equality of educational opportunity. ‘
Reading: Spring, chs. 3 & 8; No;l. II1, 15.



Competenciey in Section 7.04 (47) and (48) of the 1979 édition‘
of the Masgsachusetts Boaid of Educziion’= "Regulations for the
Certification of Educational Eerb01ﬁel_ sadresssd in this courses:

I, 5: the effectlve administrator knows - 3001ology and phllosonhy
of _.ucation: g
. Enabling Act1v1t1es- lectures, readings, discuss..ons, llS°
tening to audio tapes, and field-based experience.
Evaluation Activitiess the student will present a com-.
prehensive report describing and analyzing the interface
between sociological components and philosophical ratlonales
in an. educatlonal institution or agency.

»

II, 1: the effectlve admlnlstrator presents 1nstructlonal goals
and policies effectively to teachers, students, parents, and
the communlty.

Enabling Activities: lectures, discussions, and gzoup actlvltles.

Evaluation Activities: " the student will, as a member of a small
group, translate specialized terms and concepts into language ..
easily understood by different groups of speclallsts and non-
speclallsts.

II, 2: the effective administrator presents the needs'and concerns
of teachers and students to other admlnlstrators and to the
communlty._

Enabling Activities: 1lectures, discussions, and group activities.

Evaluation Activities:; the student will, as a member of a small
group, translate specialized terms and concepts into language
easily understood by different groups of non-speclallsts.

IV, 3: the effective administrator supervises staff in an equltable.
open and constructive manner.

Enabling Activities; lectures, readings, discussions, group
activities, and field-based experience.

Evaluatlon Activities: +the student will, as part of.a small
group, develop a philosophic rationale for equltable. open
and constructive superv1s1on. and detail behaviors different '
social groups would perceive as fosterlng or inhibiting this
competency. '

3
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v,

v,

v,

1: the effective zdministrator actively promotes the
Jprinciples of a democratic society. '

Ene'Ying Activities: lectures, readings, discussions,:
ar.i group activities. o

Evaluation Activities: the student will, as part of a
small group, develop a philosophic rationale for using -
democratic procedures in school administration and '
providine erual- educational opportunity.

2: the effective aduinicirator fostert a school environ~ e
ment favorable to openness of inquiry and"devoid of ridicule.

Enabling Activities: lectures, ‘readings, and discussions..

Evaluation Activities: the student will present a report
analyzing the causes and effects of ridicule in schools
-and assessing the problems inherent in attempting to
eliminate ridicule in educational institutions.

3: the effective administrator accepts and'féspedté‘in-

"dividual and group  differences in values, religion, race,
' language, and social background. '

Enabling Activities: lectures, readings, discussions, and
group activities. : -

Evaluation Activities: the student will, as part of a
small group, analyze the Reform Darwinist approach to
individugl differences, and describe specific instances
of individual and groups differences enriching educational
practice. : ‘ - - oo
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Suffolk University

PG . SYLLABUS

EDE 7. 18: METHODS OF EDUCATIONAL RESEARCH AND EVALUATION

Instructorx . < : BT
Phone;: _ : ' : -
O0ffice hours:

“~

o | ' . U

Purposex This course“exists to ﬂround students in the basic
heuristic, analytic and synthetlc ‘procedures for doing
research, evaluation studies and needs assessment. Par-
ticipants will become familiar with research tools and
develop competencles in their use.,

Learnlng Objectives: At the end of the course. partlclpants
will be ‘able to:

e explain the usefulness of research and evaluation com-
petencies to the educational practitioner;

e . demonstrate the necessity of careful adherence to legal
and ethical norms and the ideals of open inquiry in
: carrying out research and evaluation studies'

L
® use llbrary information resources to locate recent
‘research in teaching and learning; :

e retrieve specific items from the ERIC system;

e specify strengths and weaknes§es of research tools, in-
cluding 1nstruments, sampling ,\1nterv1ews. questionnaires,’
etc.; .

e design and execute a needs assessment;

e design and execute a curriculum/program'evaluatioﬁf"

"e utilize a standard format for presentation of reporte,
Requlrements.' In this course, the student Will:

e participate enuhu51ast1cally in “lasses,

® read text and readings on reserve carefully;

81




Texts:

o retrieve soeclflc 1tems of recent research from librarles
' and data banks; -

e plan and conduct*a-needs assessment;

® pian and conduct~a program/curriculum evaluation;
o compléete both mid-term and final examinations.

P

Flnk. Arlene and Jacqueline Kosecoff, An Evaluatlon Prlmer.
‘Beverly HlllS. CA: Sage, 19?8. ’

<.

. An Evaluatlon Prlmer Workbook:méracflcal ExerciSes
for Educators. Beverly Hills, CA: Sage, 19738

' Morrls. Lynn Lyons and Carol Taylor Fltz-Glbbon. How to Present

Readings on Reservex

3

an Evaluation Report. Beverly Hills, CA: Sage, 1978.

LY.

’Best. John We, "The Use of Reference Materials.” From his

Research in Education. &4th ed.; Englewood Cllffs, NJ:
Prentice-Hall, 1981, pp. 307- 369

"Borg, Walter R. and Meredith Damien Gall, "thlcs. 1egal'Con-

straints and Human Réiatlons in Education.” From their
Educational :Research: An Introductlon. 3d ed.; N.Y,: Long-
man, 1979, pp« 75-95% ) : : ‘ '

Britell, Jenne K., "The Dangers of SupDressed Research. New
York Tlmes, January L, 1987, -

¢ -

"Cancer Research Data Fals1f1ed Boston Progect Collapses.”
Boston Globe. June 29- July 1, 1980. N :

Caulley, parrel N.-and Judith A. Dawson, “"Quantitative Versus

. Qualltatlve Evaluation.”" From Louis Rubln,aed.,,Crltlcal

Issues in Educational Policy: An Administrator's Overv1ew.
Boston: Allyn & Bacon, 1980, pp. 354-362.

Davis, H.R. and.S E.rSalasin; ."The Utlllzatlon of Evaluatlon.
From Handbook of Evaluation Research, E.L. Streuning and

M. Guttentag, eds. Beverly Hills, Ca: Sage, 1975, wol. 1,
ppo 621 666. ¢

o - .‘. | \ . )

o
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Hearnshaw, Leslie S.,. Cyril BurtL,Psychologist. Ithaca: Cornell
Unlver31ty Press, 1979 [ '

»How~to Use ERIC. Hashlngton4 USGPO. 1977.

Kaufman, Roger and Susan Thomas.. fEvaluation and Needs Assess;
ment.” From their Evaluation Without Fear. N.Y.: New View~/
points, 1980, PP- 52-77 . | T e \

Mooney, Ross L., "Tralnlng for Research in Edueatlonal Admlnls-
. tration: A Rationale.” From Educational Research: New Per-

sgectlves. Jack Culbertson, ed. Danville, IL: Interstate,
19 39 325 3""00 : ’

Rossi, Peter H. et al., “The. Context_of Evaluation Research."

From their Evaluaticn: A Systematic Approach. Beverly Hills,
_ CA: sage, 1979, pp. 283-310- .

. "Uses of Evaluation Research."” From ibid.}~pp. 16-51.

#3anford, Nev1tt, “Dlrectlons for Research and Qelf-study in
. Higher Education.”  From his College and Character. Berkeley,
CA: Montaigne, 1979, pp. 235-252.

#gtecklein, John E., ."Institutional Research.” From Handbook
of College and University Administration - General, Asa S.
Knowles, ed. N.Y,: McGraw-Hlll. 1970, pp. 4—123 - 4-135.

QW1les, David K.; ."The Praotltloner s Use.of Formal Research.
From his Changing Perspectives in Educational Research.
WOrthlngton. OH: Charles A. Jones, 1972, pp. 145-152.

Schedule:

Session 1: Introduction
Nature and uses of educational research and evaluation;
problemﬁ of observation.

‘Reading: Davis & Salasin; either Mooney & Wiles or Sanford
o & Stecklein. : .

Session 2: Library Use I ' -
~ Tour of College lerarxﬁponducted by library staff; review.
of reference materlals, introduction to Fgnway Consortlun,
interlibrary search and loan facilities; microfilm and micro-
fiche; use of card index.

Session 3: Library Use II -
, Use of periodical indices and'auLdes- ERIC system; other
spec1allzed educational sources.
" Reading: How to Use ERIC.
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' . ‘i
Session 4: Leval and Ethlcal Con51deratlons
Importance of open inquiry; protection of sub\jects.

Readlng: Borg & Gall Boston Globe; Brittel; Hearnshaw.

Session 5: Uses and Context of Evaluation Resear h
Purposes and types of evaluation; human problemg and

considerations; sample report. . \
Read;gg:= Fink.& Kosecoff, ch. 1; Caulley; Rossﬂ\
A551n47ent: Workbook# ch 1; report on ethlcs due.

Session 6: Formulatlng Evaluatlon Questlons \
Evaluator's Program Descrlptlon; credlble questions.
Reading:. Pink & Kosecoff, ch. 2, ; \
A551ggment: WOrkbook, ch., 2. : \

Se581on 7:  Mid-Term Examlnatlon | - R \
! PR

Session 8: Constructing Evaluation Designs | T
Internal & external validity; case designs; time serLes
de51gns; comparison group designs; varlables. \
Readlgg: Fink & Kosecoff, ch. 3. i i

\

Assignment: Workbook, ch. 3. C |
Session 9: Planning Informatlon Collectlon ‘ \ "

Classlflcatlon techniques; selection of instruments for

curriculunm, program and staff evaluation; collection forms.

Reading: Fink ‘& Kosecoff, ch. 4; Kaufman & Thomas.

Ass igrment: Workbook, ' ch. 4; data retrieval assignment due.

Se551on 10: Collecting Evaluatlon Informatlon -
V?lldatlon of 1nstruments and procedures; training collectors;
organizing information for analysis. -
‘Reading: .Fink & Kosecoff, ch. 5. o
Assiznment: Workbook, ch. 5. ; ' ‘

Session 11: Infofﬁétlon Analysis Activities ’ i
Choosing information analysis methods; ANOVA; ANCOVA,
'MANQVA; information analysis planning, :

'Readlng. Fink & Kosecoff, ch. 6. C ‘
{ :
Assignment: Workbook, ch. 6; needs assessment due. \

: Sesslon:iz Reporting Evaluatlon Information,
"Form and content of evaluatlon reports; alternative formats.

Readlgg. Fink & Kosecoff, ch. 7; Morris & FitzGibbon. \
Assignment: Fink & Kosecoff, ch. 7. ‘

' Session 13: Managing an Evaluation | | \ :
Establishing schedules; assigning staff; monltorln? act1v1t1es-

budcetlng. proposals. .
‘Reading: -~ Fink & Kosecoff, ch. 8. ‘ :
Assignment: Workbook, ch. 8; evaluatlon s udles due.

SN
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Competencies in Section 7.04 (47) of the 1979 edition of the
Massachusetts Department of Education's "Regulations for <the.
Certification of Educational Personnel” addressed in this courses

I, 1: 'the effective administrator knows fhéories of ‘curriculunm
. design and evaluation. - | =

. . " ’ - ‘\ .

Enabling Activities: lectures, readings, and field-based
experience. ;/7~\\%“ _ . 5

Evaluatlon Activities: <Uhe student will plan, design and '
_execuze a curriculum evatjiji?n and prepare an evaluation
report. . ' '

N ‘ - ) t
. . , LN .
I, 6: the effective administrator knows recent research in

methods of teaching and learning.,

Enabling Activities: 1lectures, readings, and library research.

Evaluation Activities: the student will retrieve from libraries
and computer-based retrieval systems materials on recent
research in methods of teaching: and learning.

II, 1: the effective administrator presents instructional goals
and policies effectively to teachers, students, .parents, .and
the community. ) - ’

s Enabling Activities: lectures, discussions, and field-based

experience. ‘ .
Evaluation Activities: +the student will present an evaluation
report in a format suitable for’generalizagiOn'to other '
reports to fellow professionals. ’ :

1]

II, 2: the effective administrator presents the needs and con-
cerns of teachers and students to other administrators and to
the community.

Enabling Activities: 1lectures, discussions, and field-based
experience. - . s '

Evaluation Activities: the student will present an evaluation
report iIn a format suitable for generalization to other
reports to administrators.

—
L\




III, 1: the effective administrator analyzes and defines the
educational needs of students, téachers, and-the community.

Enabling Activities: 1lectures, readings, discussions, and .
field-based experience. )

Evaluation Activities: the student will design and- canduct
a community-based needs assessment for potential application
in an educational institution. ~ ~

IV, 1: the effective administrator selects, uses, and interprets.
appropriate evaluation techniques and instruments.

"Enabling Activities: lectures, readings, discussions,
simulated activities, and field-based experience. . .
Evaluation Activities: +the student will complete the exercises
in Fink and Kosecoff's Evaluation Primer Workbook, and will _ .
~design and conduct a program/curriculum evaluation, including
. presentation of an evaluation report justifying techniques
- and instruments utilized.

V, 2: the effective administrator fosters a échool environment
favorable to openness of inquiry and devoid of ridicule.

Enabling Activities: 1lectures, readings, and discussions.

Evaluation Activities: the student will present-a report
analyzing case studies of unethical behavior in research
and developing conclusions justifying the necessity of
open inquiry. ' -

N\

Competencies in Section 7-04.(48) of the 1979 edition of the-
Massachusetts Department of Education's "Regulations for the-
Certification of Educational Personnel"” addressed. in this course:
are the same as the above, with the exception of I, 6, which h
does not appear in (48).

3
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Suffolk University
SYLLABUS
ED 8.10;: LEGAL ASPECTS OF SCHOOL ADMINISTRATION

Instructor:
Phone;: ' ' : ‘ .
O0ffice hours: _ ’
4
Purpose: This course will examine legal problems facing school
- administrators, including tort liability, rights of teachers
and students, contracts, tenure, confidentiality of records,
and legal aspects of expenditure, hlrlng, and dlscrlmlnatlon.

Learning Objectives: At the end of this course, students will
be able to: . ‘ _ e -

e research legal precedents relatlve to legal issues fac1ng
schoo] administrators; -

e delineate the constltutlonal rlghts of various school :
constituency groups and specify how these may be safeguarded;

B

e explain the legal d1mens1ons of various school admlnlstratlve
.roles;

° analyze legal d1mens1ons of both routine and crisis s1tuat10ns
in school admlnrstratlon;

e explain 1egak-1ssues and problems associated with management
of school flscal and physical resources; T

o describe the legal dimensions of the organizational struc-
tures of schools and utilize legal remedles as strategles
for 1nst1tut10na1 change.’

Requirements: In,thls course, the student will,
@ participate enthusiastically in classes; ’
o read texts and reserve readings carefully;

e attend a school committee meeting;

- @ research ana write a short paper on legal aspects of
‘ school organization;

o

3. complete a case problem,final examination. -




Text: Reutter & Hamilton, 7he Law_of Public Education, 24 ed.

Readings. on Reserve: @

Corns & McCann, Public School Law.

Gee & Sperry, Education Law & the Public Schools: A Compendium,

Mass. General Laws, IX, chs. 69-78 (in any public library).

Mass. Practice Series, Summary of Basic Law, '2 vols.

Stern, Ralph,D., The_School Principal and the Law.

Schedule:
" Session 1: Introduction
Session 2: ConStifhtiqn I: Educational Choice.
Session 3: Constitution II: First Amendmeqt Righ%s
Seﬁsion 4; Constitution III:.Fourth‘& Fourteenth Amendment Rights

N Session 5: Alleged Student Crime
.%k_ N -

Session 6: Student Records

Session 7: Teacher Employment & Evaluation
Session 8: ‘Collective Neéotiations - &
-Sessioh 9: Teacher Suspension & Dismissal

Session 10: Torts and the School I

Session 11: Tofts and the School II . | %
Session 12: Managing Fiscal & Financial- Resources I

Séssion 13: Managing Fiscal & Financial Resources II,
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> competencies in Sectioﬁ 7.04 (48) of the 1979 edition of the
Massachusetts Department of Education's "Regulations for the
Certification of Educational Personnel" addressed in this course:

I, 3: the effective administrator knows school law, budgeting, -
plant management.

Enabling Activities: lectures, readings, discussions, library
research, and a field trip.

Evaluation Activities: the student will write a short analysis

- of the legal aspects of school organizational structure,
will participate in class analysis of case problens, and
research and write a comprehensive analysis of a case em-
bodying a variety of legal issues, including some associated

> with school business management. ‘

&

I, 61 the effective administrator knows organizational charac-
teristics of schools and strategies for institutional change.

Enabling Activities: lectures, readings, discussions, library
research, and a field trip. o

Evaluation Activities: the student will write a short analysis
of the legal aspects of school organizational structure, and,
will specify legal redress strategies availabie to school
personnel. ' R ‘

4
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Competencies in Section 7.04 (47) of the 1979 edition of the B
Massachusetts Department of Education's "Regulatlons for the
Certification of Educational Personnel" addressed in this course.

-

B

I, 3:i the effective admlnléirator knows organizational charac-
teristics of schools and strategies of institutioral change.

Enabling Activities: lectures. readings, dlscu551ons,‘and

field-based experience.
‘Evaluation Activities: the student will present a comprehensive

analysis of the organizational structure of a school, lndlcatlng
problem areas and proposing strategies for bringing aboLt
needed change in the school. » _ .

\
i

I, 5: the effective administrator knows sociology and philosophy
of education.

Enabllng.Activitiesz lectures, readlngs, dlscu591ons, ang

field-based experience. . .
‘Evaluation Activities: the student will present a comprehensive.

analy51% of the organizational structure of a school.

II, 1:+ the effective administrator presents instructional goals
. -and pollcles effectively to teachers, students, parents, and -

the community. - . _ .

Enabllng activities: leéturesy'discussions, ahd.field-based’

experience.
Evaluation ActJV1t1es: the student w1ll prepare a comprehan-

sive set of recommendations for 1m;.rov1n° internal and ex-
ternal communications at hls/her 1nst1tutlon. N

N

Nk

- II, 2: the effective administrator presents the needs and con-
cerns of teachers and students to other administrators. and to

the community.

Enabling Activities:. lectures, discuséions, and field-based

experience.
Evaluation Activities: +the student will prepare a comprehen-

sive set oFf recommendations for dmproving internal and ex-
ternal communlcatlons at hls/her 1nst1tut10n. .

III, 1: the effective ‘administrator analyzes and defines the
" educational needs of students,-teachers, and the community.

~

Enabllna Act1v1t1es- lectures, readln:s, dlicu551ons, .and

field-based experience.
Evaluation. Activities: the student will- de510n and conduct a

needs assessment as part of a larger analy51s of oraanlzatlonal
functioning of an educational institution.

13
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III, 2: the effective administrator plans and 1mplements pro-'
grams responsive to these needs.

Enabling ‘Activities: lectures, discussions, and field-based
experience.

Evaluation Activities: the student will design an appropriate
program to meet the needs indicated by the needs- assessment
conducted in this course,’and will include lines of réspon-

51bility, program activities, time lines and schedules,
budget, and evaluatlon criteria. ™ ‘

III, 3: the effectlve administrator allocates resources equitably
and efflclently.

Enabling Activities: lectures, readings, dlscu531on, ield
trip and demonstration, and field~-based experience.

Evaluation Activities: the student will, as part of the\pro-
Jject in organizational analysis and program development,
design his/her proposed~program in a PPBS format.

t

III, b: the effective admlnlst rator encourages stafP and com-
munity initiative in the ucvelopment of instructional programs.

Enabling Activities:  lectures, readings, discussions, and a
field trip.
- Evaluation Activities: the student will, as part of a small
group, develop a rationale based on team management concepts,
for staff and community involvement in insfructional program ° )
development, and will prepare a record of hls/her observatlons‘”
at a communlty school. .- .

IV,.4: the effective: admlnlstrator evaluates his or her own role,
behavior ‘and performance.

Enabllng Activities: lectures and inventory completion.
Evaluation Activities: the student will, on the basis of com-
Pleting the School Administrator's.Style Inventory,-develop
' a self-analysis of his/her administrative style preference

and strenoths/Weaknesses in administrative skills.

vV, 1: the effective admlnlstrator actively Dronotes the principles
of a democratic society. -

Enabling -Activities: lectures, readlnvs. dlscu551ons, and-
field-based experience.

Evaluation Activities: the student will, as part oﬁ'a con- *
prehensive analysis of the erganlzatlonal structure and
*functioning . of an edudational institution, report on prob-
~lems associated with democratic functioning an present
'recommendations for constructive change. /
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Competencies in Section 7.04 (48) of the 1979 ed;tion of the
Massachusetts Department of Education's "Regulatlogs for the
Certification of Educational Personnel® addressed in thig course
are,the same as the above, except,that I,3 above appears as

"I,6 in (14‘8)) and: ) . " .

I, 4+ the effective administrator knows. human relations and.
community education. Ce el
Enabling Activities: 1lectures, readings, discussions, and
a field trip. o S ' :
Evaluation Activities: the student will prepare an'analysis’
of the organizational structure and functioning of an .
educational institution, utilizing human relations concepts
in the analysis. He/she will also prepare a record of his/
. her observations at a community school. S

3
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Suffolk University
SYLLABUS

Faat}

-

ED 8.41: THE PRINCIPALSHIP -
‘Instructor: 1
Phone: . '
Office hours: -

*

~Purposez. This course is a fleld\based 1ntroductlon to the N
'role and functlons of the principal, stresslng skills in
personnel'management, organlzatlonal development, plant v,

Qmapagement1 and managerial accountablllty.

Learring ObJectlvesx At the end of- thls course. the student
will -be able *o:

“ 3' - -
° descrlbe and analyze the role and functlon of the_ pr1n01pal: v
<® chofqse apprdprlate technlques for the supervision and
- evaldation of personnelz ;
- ? - r,

X prepafe a ;school budget; . | : ;

. £

71 e tevaluate a schoor plant’ s-facilities and maintenance;

I3

® analyze a school™s operatlons and recommend effective
*"change strategles:

P

® ’suggest structures and methods for community involvement
in 1nstructlona1 plannlng and for communlty educatlon-.

N o ; .
° 'progote democratag functlonlng in schools. N
“ud

Requlrements; In khls course, the student wlll:
. e partlclpate enthuslastlcally in class act1v1t1es, -
e read carefully the:-text and readings on reservej

. ‘¢ report on observataons of and 1nterv1ews w1th superv1sory
A oersonnel;, e ]

&
o >

e orepare a school budget- ' , 7

L) conduct andlnsoectlon of school physlcal facllltles and
make recommendatlons, y




e  report on interviews with community education specialists;

e report on a school's func*ioning with regard to community
involvement in instructional planning, democratic functioning,
and presénce/absence of open inquiry/ridicule, with recom-
-mendatlons for improvement;

° conduct an evaluation of his/her own behavior with reagdrd
" to acceptance qf 1nd1v1dual‘ana group differences.

) . B .
Text: Hughes and Ubben, The Elementary Principal's Handbook:
A Guide to Effectiye Action. Boston: Allyn & Bacon, 1978.

Hughes and Ubben, The Secondary Principél's Handbook:
A Guide to Effective Action. Boston: Allyn &. Bacon, 1980.

Readings on Reserve:

. Candoli, Carl, School Business Administration: A Planning Ap-
proach. Boston: Allyn & Bacon, 1978. ‘ :

Castaldi, Basil, Educational .Pacilities: Planning, Remodeling
and Management. Boston: Allyn & Bacon, 1577.

Lipham, James M.,and'JamesgA. Hoeh, Jr., "The Principal and
the Community."” From their The Principalship: Foundations
and Functions. N.Y.: Harper & Row, 1974,

Moeller, Gerald H. and David Mahan, The Faculty Team. Chiéago:
SRA, 1971.

. Stern, Ralph D., The School Princivpal and the LaW. N.P.: NOLPEk
‘ 19?8.

N.E ~Different sections of this course will be available on the

. ‘elementary (N-6), middle school (5-9), and secondary school .
“ (9-i2) levels. Each 1nstructor will establish the schedule
for his/her section. &

- : [
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Competencles in Section 7 O4 (48) of the 19?9 edltlon of the
Massachusetts Department of Education's "Regulatlons for the
Certification of Educational Personnel" addressed in thls course.

4

I, 2: the effectlve adminisfrator knows theories and techniques

Enabling Act1v1t1es: lectures, readlngs, discussions, and
field-based experience. ’
Evaluation Activities: the student will write a report

detailing observations of techniques of- supervising and
evaluatlng personnel.

<
~

I, 3: the ‘effective administrator knows school law, budvetlng,
plant management.

Enabling Activities: 1lectures, readings, discussions, and
field-based experience. ‘
Evaluation Activities: the student will attend school com- :
mittee .budget hearlngs write a paper detailing and analyzing
the issues that arise, and will prepare an alternative bud-
get for one school at the dppropriate level, 1ndlcat1ng how
That budget deals effectively with the issues raised in the
hearings. The student will also conduct an 1nspect10n of a
school facility at the appropriate level,’ using a checklist:
to pinpoint maintenance problems, and will prepare a report
making recommendatlons revardlng improvenient in maintenance.

i, 4: ‘the effective administrator knows human relations and
community education.

Enabling Activities: lectures, qiscussions, and field=based
activities. h I Co
Evaluation Activities: the student will present an anecdotal

record of interviews with five persons involved in community
education activities.

' III, 3: the effective administrator allocates resources equltably
: and efficiently.

Enabling Activities: 1lectures, readlngs, d1scuss101s, and -
field-based “experience. .

BEvaluation Activities: the student will prepare an alter-»
native budget for a school at the -appropriate level, ad- =

dressing problems raised by school committee review of the
orlglnal budget.

38"




III, 4: the eff=ct1ve admlnlstrator encourages staff and com-
munity initiative and involvement in the development of im-
structional programs.

Enabling Activities: lectures, readlngs, discussions, and
field-based experience.

Evaluation Activities:. the student will, as part of a larger
report on the functlonlng of a school not his/her own,
describe the school's practice in this regard and make
recommendations for change.

IV, 2: the effective administrator uses ‘the results of evaluation

to improve programs and the performance .0of personnel.

Enabling Activities: 1lectures, readings, discussion, and -
field-based experience.

Evaluation Activities:. the student will present an anecdotal
record of interviews with all those persons who have res-

. ponslblllty for this activity in a school at the approprlate

“level, with reconmeﬂdatlons for change.

s

V, 1: the effective admlnlstrator actively promotes the prin-
ciples of a democratic society.

. Enabling Act1v1t1es: lectures, readings, discussions, and
field-based experience.

Evaluation Activities: the studen® will, as part of a larger .
report on the functlonlng of a school not his/her own,
describe the school's practice in this regard and make
recommendations for change.

V, 2; the effective administrator fosters a school environment
favorable ‘to openness of inquiry and devoid of ridicule.

Enabling Activities: lectures, readings, discussions, and
field-based activities.

Evaluation Activities: the student will, as part of a larger
report on the functlonlng of a school not his/her own,
describe the school's practice in this regard and make
‘recommendations for change.

q

.

¥

Vy 3:“~the effective administrator accepts and respects .individual
and group differences in values, religion, race, language, and
social background. : :

Enabling Activities: lectures, discussions,:and field-based
experience. ' L '

Evaluation Activities: the student willdevelop an 1hstrumenf
and use it to seek feedback from different constituent groups
in hls/her own school about hls/her performance in thls revard.
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SUFFOLK UNIVERSITY -

OUTSIDE COURSE AUTHORIZATION REQUEST FORH .

ALL students requesting authorization to take courses at institutions other than Suffolk :
University, must complete this form for consideration. Permission is grated to take
course(s) at other institutions only under extenuating and emergency circumstance.

UNDERGRADUATE STUDENTS - MAY NOT take courses at other institutions 4§ they are within
the Last thinty (30) heuws of Ineir degree requirements; 4§ they have transfevred s4xly-
two (62) semesiern hewrs on more dnto Suffolh Univewsity; ot 4§ they Live on wonk within
fonty {40) miles of Sufjolhk Universdity. :

GRADUATE STUDENTS - may transfer a maximum of six (6) semester hours of credit into-
their graduate program. :

This form must be completed, signed by ycur major advisor and returned to the Dean of
Students Office with the official course description attached for request evaluation.

- PLEASE ALLOW AT LEAST ONE WEEK FOR PROCESSING. YOU WILL BE NOTIFIED OF THE DECISTON
‘ . VIA MATL. - i

NAME-

ADDRESS (mailing)

City State ip Coade

REASON FOR TAKING COURSE(S) ELSEWHERE __ -

-

INSTITUTION OFFERING COURSE(S) | ¥ i
"FhLL»ii__ , SPRING 19 © SUMMER 19.. ‘
COURSE(S) 4 " . ) % SEM. HRS.
' | SEM. HRS.
) SEM. HRS.

MAJOR ADVISOR'S SIGHATURE {indicating approval of course and reéUest)

PLEASE NOTE: Requests submitted witiout Major Advison!s signature will NOT be acted on.

Dean-of Student's Approval
4 Denial
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EDUCATION 8.80: PRACTICUM IN ADMINISTRATION .
HANDBOOK

kar

ke
S

‘Department of Education
Suffolk University
Boston, Massachusetts 02114

103 -
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To the User: : §
The attached ‘instructions and forms have been developed to assist
students, cooperating practitidners and;universit? supervisors in

planning, organizing; supervising©and evaluating practica in ‘educa-

tional administration. We would appreciate suggestions from users -

with regard to additions, emendations and clarifications for future

editions. )
. &
Joseph M. McCarthy, Ph.D.
Division Coordinater
Administration & Supervision

I3
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Wt

" apply reasonably to all educational administrators. The administcator acknowledges
that the schools belong to the public they serve for the purpose of providing educa-
tional - opportunities to all. However, the administrator assumes responsibility for

_ requires the administrator to maintain standards of exemplary professional conduct.

. The eduéational administrator:

D 7 Avoids ‘using positions for personal gain through political, social, religious,

]O Honors all contracts until fulﬁllfnent or release.

= Statement 'offﬂzics, ——
S _;fOf | N

School Administrators

gn educatiénal administrator’s prdfessiohal"behavior must-conform to an ethical
L code. The code must be idealistic and at the same time practical, so that it can

providing professional leadership in the school and community. This responsibility

It must be recognized that the administrator’s actions will be.viewed and appraised
by the community, professional associates, and students. To these ends, the adminis--
trator-subscribes to the following statements of standards. '

-
R4

_ Makes the well-béing of students the fundamen‘tal value of all decision jx:iking '
and actions. - ' - ' :

2 “Fulfills Pf°f§S$ional responsibilities with honesty and integrity. I

23 Supports, the principle of due process and protects the civil and human rights of
-allindividuals. ' s

Obeys local, state, and national laws and does not knowingly join or support
organizations that advocate, directly or indirectly, the overthrow of the govern-
-ment. o .

5 Impl’emenis the governing board of education’s policies and administrative
~. rules and regulations. "

6' Pursues appropriate reasures ta correct those laws, policies, -and regulations
that are not consistent with sound educational goals.

economic, or other influence.

8 Accepts academic degreas or professional certification only from duly accredited
institutions. ' :

9 Maintains the standards and seeks to improve the effectiveness of the profession
" through research and continuing professional development.

App[;\'!d by AASA Executive Commizee, Scptember, 1976
Embraced by NCAR, May. 1976

%\\\\
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" SUFFOLK UNIVERSITY‘

Department of Education ]
INSTRUCTIONS FOR PRACTICUM IN ADMINISTRATION L
Y,
. 4 . v L kV4

The Practicum in Administration is a phase of profe551onal preparation in -
which a student nearing a completion of his/her’ program does field work
urder the supervision of a cooperating practicing adminiscrator and a
-University superv1sor 'so as to develop competence in- carrying out adminis-
trative respon51b111t1es and putting into practice knowledge and skills
-acquired in the coursework in the program.

o
» :

The following reguletions govern the.Pract}cum in Administration: ;

1. The Practicum in Administration is the culminating experience for
students ih admlnistrative education programs. In the ordinary ‘
course of events, therefore, a student ought to have- completed at
least eight courses in the program, including stipulated pre-
practicum courses, and have no unmatched grades of "C" prior to
*beginning the practicum.

-

2. The individual student is respoasible fox arranging the deteils of -
his/her practicum in the course, Educa tion 8.70, Field Experience,
and having it approved jointly by the cooperating administrator and
the University 'supervisor at a joint proposal hearing. Students may
not begin the actual work of the practicum until.their proposal has
such approval.

3. The fivevetageé'in the development of a practicum are:

a. submission of a formal proposal;
b. 'meeting of the student, cooperating administrator(s)
and a faculty committee to approve the proposal;
c. submission of a summary of agreements/modifications
reached at the above meeting;
d. action phase, including ongoing superv151on by the
cooperating administrator(s) and field observation by
the designated university superv1sor,
e. submission of student's final report to cooperating
administrator (s) and university supervisor;
f. final meeting of student, cooperating administrator(s)
and univer51ty supervisor for summative evaluation and
grading. S
4. sStudents seeking approval for a practicun proposal must submit v
the written proposal in triplicate to Professor McCarthy and:
are then responsible for arranging to bring together the cooperating
administrator(s) and a faculty committee for the proposal hearing.
5. The completed proposal must spec1fy the competenCies to be addressed
* ¢ in the practicum (from the 1979 edition of the Massachusetts Board of
Education's Regulations for the Certification of Educational Personnel,
Section 7.04 (47) or (48) as attached), specific duties to be assumed
and tasks to be undertaken, the time'rrame,.the 11nes of responsibility,

106
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the expected outcomes, and special factors to be noted in evaluation.
A copy of the proposal format is attached, -as well-as c0piés of - for-
mative and summative evaluation forms. A .
4 ) .
’ - 61 Students, must uadertake suitable administrative responsibilites in the’
’ role and at the level of:the certificate sought within their own system
or institution o;ewithin a different system or institution, under thg
" direction of a competent and appropriate cooperating administrator.-
O v : - :
7. The cooperating administrator must hold or be specifically exempt from
holding the appropriate administrative certifiédtion anfi must be or
- have once been tenured. Great care ought to be exercised in the choice.
and briefing of the cooperating administrator.

.

R} A}

8. A minimum of ‘150 clock hours (% time for 1 semester or % time for the
academic year) must be devoted to the action phase of the practicum,
not including time spent in generating reports. The student mbst take
on clear administrative duties for at least ﬁalf_that time, and full
responsibilities of the role for a substantial period. The student is
responsible for keeping a detailed log of his/her:tasks and the time .
devoted to them. : v -

9. Completion;of the practicum entails submission of a detailed report in )
triplicate. This report must discuss the achievement of the stated¢
competericies, analyze critical incidents which arose, and review the

entire administration of the project critically. A copy of the final.
repcrt format is‘a;tached;

fo

10. A gradezdva or better is required for successful completibnvof the
student®s program. :

<

11+ The university supervisor will be responsible for grading the

practicum after reaching acreement on the grade with the cooperating
“administrator on the basis of the formative evaluations, study of

the student's log and final report. Disagreement of the university
.supervisor. and cooperating administrator on the final evaluation will

be resolved by a third person chosen by them.

o
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Suffolk University ' e
. . _PRACTICUM IN ADMINISTRATION-

PROPOSAL INSTRUCTIONS

Listed-below are the general guidelines to ke used in developing proposa:s
for the Practicum in Administration. Proposals should include each item
listed below. While they should be concise, proposals may be of any length.

P , . A . .

1. Perscnal Needs.to be Addressed
The proposal must address specific knowledge, skills and attitudes
which will be of demonstratable use to the individual in the’
administritive role at which he/she aims. The practicum must be
structured to include- exercise of the competencies listed in ‘the 1979
edition of the Massachusetts Board of Education's Requlations for the
Certification of Educational Pe}sonnel, Section 7.04 (47) or (48) as:
appropriate. With the assistance of the University.Supervisor, the
student will conduct a self-evaluation to determine the measure in

" whcih the exercise of each competency must be’ stressed in the practicu.
This section will summarize that self-assessment.

3

2. Statement.of Objectives ‘ v B . .

Specific ‘and well-defined objectives sho%ld flow directly from the needs

. *  analysis. A particular competency may require only one objective or
several different objectives. Each objective should describe the
anticipated outcome if the objective is successfully achiewved, this

, outcome to be stated in achiévement of behavioral terms.. Each objective
should be realistic and achievable, not overstated or too broad in scope.

3. Practicum Activities . . : .
After the objectives are formulated, a program of activities should be
designed to achieve the objectives. 'These activities must include a ¢ o
broad and representative variety of tasks typical of the “supervisoxr/ ) &
director or principal role. The student must take on clear administrative \'
duties for at least one-half of the time and the full responsibilities of -

the role:for a substantial period, and the proposal must state clearly how

this is to be done. If the practicum involves multiple assignments,
more than half the practicum must be spent in’one assignment The .
proposal must state clearly the level on which certification w111 be Y

N
sought, and the activities. of the practirum must "be rélevant to that-
. d *level. / . '
: 4. Project Management ' o - ot

- @
Proposals must describe the lines of responvibility for prOJect management
and indicate what provisions have been made to insure suffiCient time for
. adequate management of the project. Lines of ‘authority and responsibility
' for all personnel should be specified. Qualifications and role descriptions
should be included for all management teaching and consultant personnel. ’

N -
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This section must explicitly certify that the cooperating administrator
holds or is specifically exempt from holding an appropriate certificate
and is or has once been tenured. ’

-

Evaluation Design

K

LA

The practicum will be evaluated jointly by the university supervisor and
the cooperating administrator with the assistance of input from the
student. The three will meet at the onset of the Practicum to approve
the proposal, explain standards and procéaureé of evaluation, and agree .
on a mediator in the event mediation should become necessary. They will
meet.on-site with the student for formative evaluation, at which time
each of the three will complete a copy of the attached Formative .
Evaluation Form. Upon completion of the practicum, they will convene for
a final @eeting at which they will review the studeﬁ£{§ activity log, the
final report, and other matrerials as appropriate befoxe completing a copy
of the Summative Evaluation Form and agreeing upon a griée. To assist
this process, the proposal must contain a format for evaluation of each
objective. Criteria should be described for measuring whether the anti-
cipated outcome for each objective is achieved. The proposal should also
specify evaluation measure. such as questionnaires on attitude, performance,
observations, etc., standardized or ispecially developed tests, reports on
participation, behavior, or performance, documentation of attendance at
meetings,"numbers of requests for information, material, or assistance,
and other measures to supplement and assist the evaluation efforts of the
university supervisor ahd cooperating administrator. The proposed
mediator should also be indicated.

Apérovéls

The proposél should bear the attached cover sheet, "Practicum Propbsal

‘\For@",fo;ﬂ§ignature by the parties involved. Should proposal modifi-

5

cations bé suggested in the proposal hearing, the student is responsible.
for preparing an addendum to the proposal stipulating such modifications.

R «
1 4
:
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Suffolk University.
DEPARTMENT OF EDUCATION

SUPERVISOR/DIRECTOR PROGRAM

-

COMPETENCIES MANDATED FOR CERTIFICATION |

Attached are the specific competencies mandated in Sectlon 7.04 (47) of the
11979 edition of the Massachusetts Board of Education's Regulations for the
" Certification of Educational Personnel. Core and program requirements in
the Superv1sor/Dlrector Program have been de51gned to address these compet-

encies, and students must take care to design thelr Practicum in Admlnlstration
to address: them. :

< . ~

(47) Supervisor/Director

(a) Requirements

1. possession of a Massachusetts teacher’s certificate . -
2. three years of employment in the role covered by
that certificate

. 3. completion ‘of a pre-practlcum consisting of 24 semester
hours of course work and other experiences on the graduate
level as defined by Standards I-V, below
4. completion of a half practicum (150 clock hours) within
one year, or an internship (300 clock hours) within two

T years, judged successful on the basis of the standards.

‘ V . The practicum or internship must include respon51b111ty for
supervision or direction within the same area of education -
(e.g., special education, elementary education, guidance,
science) as the candidate's teacher's certificate

(b) Standard I. The effective director or supervisor knows:
1. theories of curriculum design and evaluation
2. theories and techniques of supervision and evaluation
of personnel :
3. organizational characteristics of schools and strategles
for institutional change
4. theories and methods of staff development and in-service
education '
5. ~sociology and phllosophy of education
6. recent research in methods of teaching and learning

(c) Standard II. The effective administrator communicates

clearly and appropriately. To meet this standard, the candldate
w111 demonstrate that he or she: :

1. presents instructional goals and policies effectively
to teachers, students, parents, and the community

. 2. presents the needs and concerns of teachers and

' students to her administrators and to the communlty

.
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(d) sStandard III. The effectiveradministrator sets goals,
establishes priorities, allocates resources and facilitates the
instructional process in response to the needs of learners, -
teachers, and the community. To meet this standard, the
candidate will demonstrate that he or she: | -
1. analyzes and defines the educational needs of students,
teachers, and the community
2. plans and implements programs responsive to these needs
3. allocates resources equitably and efficiently
4. encourages staff and communlty initiative and 1nvolvement
in the development of instructional programs
5. coordinates related aspects of instructional programs

(e) Standard IV. The effective administrator uses the results of
various evaluative procedures to assess the effectiveness of
programs and personnel. To meet this standard, the candidate
will demonstrate that he or she:
1. selects, uses, and interprets approprlate evaluation
techniques and instruments :
- 2. uses the results of evaluation to lmprove programs
and the performance of personnel _
3. supervises staff in an equitable, open, and constructive
manner c
4., evaluates his or her own role, behavior and performance

(5) Standard V. The effective administrator deals in an equitable,
- sensitive and responsive manner with students, teachers, parents,
and the community. To meet this standard the candidate will
demonstrate that  he or she: ;

1. actively promotes the principles of a democratlc society

2. fosters a school environment favorable to openriess of

inquiry and devoid of ridicule

3. accepts and respects individual and group differences

in values, religion; race, language, and social background

4



Suffolk University

DEPARTMENT OF EDUCATION
. SCHOOL PRINCIPAL PROGRAM

~ COMPETENCIES MANDATED FOR CERTIFICATION

Attached are the specific competencies mandated in Section 7.04 (48) of the
1979 edition of the Massathusetts Board of Eduication's Regulations for the
Certification of Educational Personnel. Core and program requirements in

the School Principal Program have been designed to address these competencies,

and students must take care to design.their Practicum in Administration to
address them.

(48) School Prinicipal (N-6) (5-9) (9-12)
(a) Requirements . i _

" .1. possession of a Massachusetts classroom teaching certificate
2. 'three years of employment in the role covered by that
certificate

3. completion of a pre-practicum consisting of 24 semester
hours of courses and other experiences on the graduate level

as defined by Standards I - V, below o
~4, completion of a half practicum (150 clock hours) within

one year, or an internship (300 clock hours) within two

years, judged successful on the basis of the -standards

(b) Standard I. The effective principal knows:
1. theories of curriculum design and evaluation
2. theories and techniques of supervision and evaluation
of personnel

3. school law, budgeting, plant management

4. human relations and community education

5. sociology and philosophy of educa tion

6. organizational characteristics of schools and

strategiec for institutional change

-

(c) Standard II. The effective administrator communicates
clearly and appropriately. To meet this gtandard, the candidate
will demonstrate that he or she:
1. presents instructional goals and policies effectively
to teachers, students, parents, and the community i
2. presents the needs and concerns of teachers and students
to other administrators and to the community

(d) Standard III. The effective administrator sets goals,
establishes priorities, allocates resources and facilitates the
instructional process in response to the needs of learners,
teachers, and the community. To meet this standard, the
candidate will demonstrate that he or she;
1. analyzes and defines the educational needs of students,
teachers, and the community

o .7$‘ | B | | T 1“1:2 7 -
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2. plans and implements programs responsive to these
needs ' . _

3.' allocates resources equitably and efficiently

4. encourages staff and community initiative'and
involvement in the dévelopment of instructional programs
5. coordinates related aspects of instructional programs

Standard IV. The effective administrator uses the results

of various.evaluative procedures to assess the effectiveness of
pfograms and personnel. To meet this standard, the candidate
will demonstrate.that he or she:’ .

(£)

1. selects, uses, and interprets appropriate evaluation

‘techniques and instruments.

2. uses the results of evaluation to improve programs

and the performance of personnel

3. superv1ses staff in an equitable, open, and constructlve
manner

4. evaluates his or her own role, behavior and performance

Standard V. The effective administrator deals in an equitable,

sensitive and responsive manner with students, teachers, parents,
and the community. To meet this standard, the candidate will
demonstrate that he or she:

1. actively promotes the principles of a democratic society
2. fosters a“"school environment favorable to openness of
inquiry and devoid of ridicule

3. accepts and respects individual and group differences

in values, religion, race, language, and social background

113 -
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suffolk University
PRACTICUM IN ADMINISTRATION

PRACTICUM PROPOSAL FORM

\

1. Proposal Title:

3. Persons who will have primaryx;esponsibility for assisting in this

practicum: \
Name " Affiliation phone FunctighAin practicum
N
\.
4. Practicum begins ‘on and will end on
(date) . (date)

5. The enclosed material is true and complete to the best of my knowledge,
and represents adequately my intentions in undertaking the p;acticum.

(signed)

6. The attached proposal is accepted as a basis for undertaking the practicum
(subject to modifications also attached).

(signed)

(university supervisor)

- {(cooperating administrator)
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Suffolk University
PRACTICUM IN ADMINISTRATION

FINAL REPORT INSTRUCTIONS

The final‘report-on the practicum should explain the goals of the project -
and demonstrate the way in which the objectives were/were not achieved.
It should include the following parts:

1. Analy31s of the Role . o 7 ' ‘Q

‘Utilizing the previously prepared dnalysis of the organlzaf‘ al
structure of the practicum setting this section shoyld draw « ‘
synthetic picture of the unique characteristics -and problems of
the setting.

2. Analysis of Activities

This section should comprise a brief but trenchant narrative of the
_progress of the practlcum, including analysis of critical incidents
which arose, any modifications made in the plan,’ and a critical
review of the administration of the project.

3, . Assessment of Progress

Wlth reference to the background prov1ded by the previous sectlons,
this part of the report should examine the achievement of each
competency. Special care should be taken in this part of the report,
ard constant reference should be made to the outcome of evaluation .
techniques suggested in the proposal. Items of evidence may le
attached as appendices. The log of activities should also be .attached
as an appendix.

o

4. Cover Sheet

The f1nal report should bear the attached cover sheet, a copy of
which must be submitted to the Bureau of Teacher Certification and
Placement of the Massachusetts Department of Education by those
applylng for appropriate admlnlstratlve certification.

\; ‘ i -‘-5 . . " , ; 1;15;
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Commonwealth of Massachusetts
Department of Education .
BUREAU OF TEACHER PREPARATION CERTIFICATION AND PLACEMENT

. .o - :
Practicum (cr Internship) Report

This form is issued pursuant to regulations adopted under M.G.L. c. 71,
s. 386G, and it or a form containing the sam2 information must be completed
and filed with the Bureau by all applicanyg for certification except thuse

who are applying under the Interstace Agreelent on the Certification of
BEducational Personnel. ‘ '

.

. PART I To be completed by the applicant (and/or college supervisor)

1. Name: 2. Soc. Sec. #:
3. Address: ' -

4. College: . )
5. Nature and length of three prepracticum field experiences:

6. Practicum (or college-supervised internship) course number:’
Course title: .
Number of credits:
When taken: a

(If this.is a report on a ibcally»supervised internship, attach a copy
of the Bureau's internship approval form-instead of answering
Question 6.) R

7. practicum (or internship) site(s): : R
8. Grade level(s) of students: SERRTER Coe T
9. Approximate number of clock hours spent observing: assisting:
taking on full responsibilities of the role:
10. Other Massachusetts certificates or approvals held, if any:

PART II To be completed by the college supervisor

Name: ‘ _ Position:

The applicant has completed a ‘practicum or internship which has been

designated by the college as partial preparation for the following
certificate:

PART III To be completed by the cooperating practitioner (or local evaluator)

Name: ) Position:
School system: Tenure status:
Massachusetts Certificate #: © Field(s):

ERIC | - 118
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PART IV  To be iﬁitialled as indicated (If locally sponsored
internship, local evaluators should initial in place
of college supervisor and cooperating practitioner)

1. An initial meeting was held at which the standards and the procedures
for evaluation were explained to the applicant.

Applicant: College Supervisor: Cooperating Practitoner: . *

2. A meeting~was‘he1d midway through the practicum cr internship at which
the applicant's progress towards meeting the standards was discussed.

Appllcant- ~College Supervisor: Cooperating Practitioner:
3. A flnal meetlng was held at which the evaluation of the appllcant was

explained and at which the applicant- had ample opportunity to raise
questions or objections.

Applicant: College Supervisor: Cooperating Practitioner:

[
¥

PART V Togbe completed by the cooperating practitioner and/or college - .
: supervisor and/or local evaluator(s) ’

STANDARD I The applicant is knowledgeable in the field of certification

Ye;: No:

STANDARD IT The applicant communicates clearly, understandably, and
. appropriately '

Yes: . No:
STANDARD III The applicant sets goals, establishes priorites, allocates

resources and facilitates the instructional process in
response to the needs of learners, teachers, and the community.

Yes: ’ No:

™~

\\\STANDARD'IV The applicant uses the results of various evaluative procedures
S to assess" the effectiveness of programs and “personnel

.\\§\\ " Yes: ' No:
AN

STANDARD V The appliéant deals in an eqﬁitable, sensitive and responsive
\\\gg?nner with students, teachers, parents, and the community

Yés{\\\\; . No: .
Signed: . o ’ Cooperating practitoner (or local evaluator
N College supervisor (or local evaluator}

- ) \\\S\\\ Mediator (if necessary: See Regulation

0 7.02 (12))




Suffolk University

Practicum in Administration
SuperVisor/Director Program

GUIDELINES FOR COOPERATING ADMINISTRATORS

Introduction

Trainees will engage in a program of -field work and will ~
work under the joint direction of a cooperating administrator and

a university supervisor.. A detailed explanation of the expectaticns
of the trainee and the role of the cooperating administrator are
dJscussed in the follow1ng sections."

The development of particular competencies through participation in
the program necessitates that certain opportunities and experiences
be present. Because of the differences among schools these opportu-
nities and experiences will sometimes vary in degree from school to
school, but every effort should be made to have trainees share as
fully in the available opportunities as possible.

The <(ynamics of the interpersonal re1ationship between the trainee and
supervisor are factors which determine the richness, depth and breadth
of the field work experience. As a result, the interpersonal dimension

of the field work experience is one which must. be carefully nourished
.and continuously assessed

n order ‘to provide for the development of competencies,. the £6llowing
list of experiences will be used as a guide for trainees, and
superVisors.

.o T )
Competencies to be Developed hzﬁTrainees

Standard I. The effective director or supervisor knows-

1. theories of curriculum design and evaluation

2. theories and techniques of superVision and evaluation

of personnel ’ : :

3. organizational characteristics of schools ard ’ B e
strategiés for institutional change : ' '

4. thecries and methods of staff development and in-

service education :

5. sociology and philosophy of education

6. recent research in methods of teaching and learning

Standa rd IX. The effective administrator communicates clearly and
appropriately. To meet this standard, the candidate Will demonstrate
that he or she: :

1. presents instructuonal goals and policies effectively to

" teachers, students, parents, and the community

2. presents the needs and concerns of teachers and students
to other administrators and to the community

’

o i]is
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Standard IIX. The effective administrator sets goals, establishes

priorities, allocates resources and facilitates the instructional
process 1in response to the needs of learners, teachers, and the
community. To meet this standard, the candidate will demonstrate

that he or she: .

1. ‘ahalyzes and deflnes the educatlonal needs of students, teachers,

..and the community

2‘, plans and. implements programs responsive to these needs
3.  allocates resources equitably and efficiently

4. encourages staff and community initiative and 1nvolvement
in the development of instructional programs

5. coordinates related aspects of instructional programs

Standard IV. The effective administrator uses the results of various
evaluative procedures to assess the ‘effectiveness of programs and °
personnel. To meet this standard, the candidate will demonstrate that
he or she: ‘

1. selects, uses, and 1nterprets appropriate evaluation technlques
and-instruments - :

2. uses the results of evaluation to improve programs and the
performance of personnel -

3. supervises staff in an equ1table, open, and constructive manner

4. evaluates his or her own role, behavior and performance

Standard V. The effective administrator deals in an equitable,
sensitive and responsive manner with students, teachers, parents,
and the community. To meet this standard, the candidate will demon-
strate that he'or she:

1. actively promotes the principles of a democratic society

2. fosters a school environment favorable to openness of

inquiry and devoid of ridicule

3. accepts and respects individual and group differences in

values, rellglon, race, language, and social background

The Role of the Cooperating Administrator ' : &

1. The challenge

The cooperating administrator has the major responsibility of
making the field work program a good learning situation for the
trainee. His/her commitment to the program and interest in the needs

of the trainee can be one of the chief factors in the effectiveness
. of the experience for both the trainee and for the cooperating school. *

The cooperating admlnlstrator becomes a member of the teaching team and
shares crucially in the induction of the trainee into the profession.
The grade awarded the trainee for the practicum must be detexrmined by
agreement of the- cooperative administrator and the unlverSLty supervisor.
Should they fail to agree, a mediator must be consulted.

-

2. personal relations with trainee -
' a. Respect the personal integrity of the trainee.
b. Accept the trainee both as a student and as a fellow
administrator.

c. Establish and maintain informal, frlendly worklng
relations with the trainee.

- 119




d. Encoureje the trc . .e to express his/her own oplnlons and to
~ feel free to come to you to discuss problems.
e. Encourage the trainee to make his/her-own decisions, based
‘on defensible standards rather than asking you to make a
-dec151on. ;
4 £. Originate and suggest new 1deas without dominating the trainee's
thought and action.
- g. Take an empathic interest in the trainee's personal problems
‘ and be tactful and helpful in assisting him/her in the adjust-
ment'to personal problems, responsibilities and limitations.

,

. 3. Provision of opp.rtunities for skill development

a. Make a definite arrangement for the time, place and

frequency of supervisory conferences.
\\_’ b. Develop a system of evaluation and share your judgments with
» your trainee to develop new ideas and put them into practice.

‘c. Encourage your tralnee to develop new ideas and put them into
practice. ¢ ‘

d. .Clarify the trainee's respon51b111t1es and pr1v11eges and
give him/her security in knowing what is expected the first
.day, the first week and periodically- throughout the assignment.

e. .Clarify the trainee's’'relationship to the administration,

. teachers, pupils ' n& sarents, and give him/her an understanding

of the proper channel - of communication and ways of working.

f. Make a place for the trainee in the professional life of the
school staff. ' -

g. Develop a team relationship so that the tralnee feels he/she
is a partner in a going concern.

h. Assist the trainee in developing a workplan and in arranging
experiences throughout the school and community. - -

i. Assist the trainee in securing opportunities to dlscuss
professional matters with other staff members.

j. Refer the trainee to sources of information and illustrative
material.

k. Refrain from dumping your own "busy work"” on the trainee.

A
=

-~
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Suffolk University

Practicum in @dministration

4 ‘ . School Principal Program
GUIDELINES FOR COOPERATING ADMINISTRATORS

A. Introduction R J,

(I /
. . R N

Trainees will engage in a year long program of field .work and will'workq A
under the joint direction of a cooperating administrator and a university -
supervisor. A detailed explanation of the expectations of the trainee

and the role of the cooperating -administrator are discassed in the
following sections. ' : ‘ )

. . \]
The development of particular competencies through participation in the
program necessitates that certain opportunities and experiences be
present. Because of the differences among schools these opportunities
and experiences will sometimes vary in degree from school to school, but
- every effort should be made to have trainees share as fully in the avail-
able opportunities as possible. :

L ]

" The dynamics of the interpersonal relationship between the trainee and
supervisor are factors which determine the richness, depth and breadth -
of the field work experience. As a result, the interpersonal.dimension .
of the field work experience is one which must be carefully nourished
and continuously assessed.

In order to provide for the development of competencies, the followingf
list of experiences will be used as a guide for trainees, and supervisors.

B. Competencies to be Developed by Trainees N

Standard I. The effective principal knows: _

1. theories of curriculum design and evaluation

*2. theories and techniques of supervision and ‘evaluation of

personnel - . C
3. school-law, budgeting, plant management

4. human relations and community education

5. sociology and philosophy of education

6. organizational characteristics of schools and

strategies for institutional change

Standard II. The effective administrator communicates clearly and, .
appropriately. To meet this standard, the candidate will demonstrate
that he or whe: ~ ’ T
1. presents instructional goals and policies effectively to
teachers, students, parents, and the community

2. presenEs the needs and concerns of teachers and students
to the community \ ’

: | L
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Standard ITI. The effective administrator sets goals, establishes
priofities, allocates rescurces and facilitates the instructional
‘- process in response to_the needs of learners, teachers, and the
community. To meet this standard, thé cardidate will demonstrate
that he or she: .. - : | , '
1. analyzes And defines the educational needs of students, }/ .“
teachers, and the community : . : '

2. plans and implements programs responsive to these needs

3. allocates resources equitably and efficiently T

4. encourages staff and community initiative and involvement

in the development .of instructional programs ’

5. coordinates related aspects of instructional programs ’

R . . '
standard IV. The effective administrator uses: the resilts of various
evaluative procedures to assess the effectiveness of programs and
personnel. To meet this standard, the candidate will demonstrate that
he or she: ' ) B
1. selects, uses, and interprets appropriate evaluation techniques

. . and instruments o . l _
N\ 2. uses the results of evaluation to improve programs and the -
. performance of personnel _ ' ’
3. supervises staff in an equitable, open, and constructive mannexr
4. evaluates his or her own role, behavior and perfommance - ’

o

‘Standard V. The effective administrator deals in an eqiitable, »
sensitive and responsive manner with students, ‘teachers, parents, and

\\ | the community. To meet this standard, the candidate will -demonstrate
that he or she: ' - ’ . o
1. actively promotes the principles of a democratic society R

2. fosters a school environment favorable to opennessz of
inquiry and devoid of ridicule N .

3. accepts and respects individual and group differences in values,
religion, race, language, and social background ) -0

~

C. The Role of the Cooperating Administrator

1. The ‘challenge - . : 4
The cqopgrating'admini§trator has the major responsibility of

~making the field work program a good learning situation for the

trainee. His/her commitment to the program and interest in the needs

of the trainee can be one of the chief factors in the effectiyeness

.of the experience for both the trainee and for the cooperating schogl.
The cooperating administrator becomes a member of thé teaching team

and shares crucially in the induction of the trainee into the profession.

The grade awarded the trainee for the practicum must be determined by
agreement of the cooperative administrator and the university supervisor.

¢ .

Should they fail to agree, a mediator must 'be consulted. o
. : ) -~ )
" 2. pelisonal relations with trainee . ¢ R
a. Respect the personal integrity of the trainee. . . . L

b. Accept the trainee both as a student and as a‘fellow, administrator.
c. Establish and maintain informal, friendly working relations with
“the trainee. o - 3

[;Bi};‘ | .- o : );112:2 N C T 'Qj
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Encourage the trainee to express his/her own opinions and

] < P .

to feel free to come to you to discuss problems. . )
Encourage the trainee to make his/her own decisions, based on

_defenéib%élstandards_rather than asking you to make a decision.
Originate and suggest new jdeas without dominating the trainee's

thought and actian.

Take an empathic interest in the trainee's personal problems and

be tactful and helpful'in';ssisting;him/her in the adjustment
to personal problems, responsibilities and limitations. .

Provision of opportunities for skill development

Ae

Make a definite arrangement foxr the time, place and frequency

.-of supervisory conferences. ) :

Develop a system of evaluation and share your judgments with-
your trainee to develop new jdeas and put them inte practice.
Encourage your trainee to develop new ideas and put them into
practice. o . _

Clarify the trainee's responsibilities and privileges and give
him/her security in knowing what is expected the first day, the

. first week and periodically throughout the assignment.

Clarify the trainee's.relgtionship-to the administration,

teachers, pupils and parents, and give him/her an understanding
of the proper channels of communication and ways of .working..

Make a place for the trainee in the professional life of the
"school staff. - T o
Develop a team relationship so that the trainee feels he/she
is a partner in a going concern. '

- Assist the trainee in developing a workplan and in arranging

experiences throughout the community.
Assist the trainee in securing opportunities to discuss profes-

sjonal matters with other staff members.

Refer the trainee to sources of information and illustxrative
‘material. - ‘ Lo

. Refrain from dumping your own "busy work" on the trainee.

a
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- 5. _sociology and philosophy of

* SUFFOLK UNIVERSITY
DEPARTMENT ‘OF EDUCATION
SUPERVISOR/DIRECTOR PROGRAM )

. PRACTICUM IN ADMINISTRATION EVALUATION FORM’

Name

——

Practicum Location

Cooperating Administrator

University- Supervisor =~ ¢

This irstrument is designed to assese the achievement by the student of the
competencies listed in Section 7.04 (47) of the 1979 edition of the
Massachusetts Board of Education's "Regulations for the Certification of
Educational Personnel." Students are expected to utilize this form for
-self-evaluation leading to professional improvement; the university super-
visor and cooperating administrator will use it to record their estimate of
the student's professional competence. ’ '

°

Rating Scale: 5 - demonstrates-a high degree of competence
’ 4 - performing competently

3 - an adeguate beginning

5 4

1

L4

-

- experiencing difficulty
- not evident

. . 3 N "

'Standard I: The effective director or supervisor knows:

\ . | s 4 3 2 1

1. theories of curriculum design and evalu- °
ation

2. theories and techniques of supervision
and evaluation of personnel

3. organizational characteristics of schools
and strategies for institutional change

4. theories and methods of staff development
. and in-service education )

. education

6. recent 'research in methods.of teaching

and learning
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Standard II: The effective administrator communicates clearly and

appropriately. To meet this standard, the candidate will demonstrate
that he or she:

1. presents instructional goals and policies
- effectively to teachers, students, par-
~ ents, and the community ) ‘
2. presents the needs and concerns of
teachers and students to other adminis-
trators and to the community

Standard IIXI: The effective administrator sets goals, establishes priorities,’
allocates resources and facilitates the instructional process in response to:
the needs of learners, teachers, and the community. To meet this standard, -
the candidate will demonstrate that he or she: :

. 5 . .-4 . -3... . ~2.. . .i

1. analyzes and defines the educational needs oo e e oo
" of students, teachers, aud the community
2. plans and implements programs responsive e e e e e
to those needs
3. allocates resources equitably and effi-
ciently .
4. encourages staff and community initiative and
involvement in the development of instructional
' programs

Standard IV: The effective administrator uses the results of various
evaluative“procedures to .assess the effectiveness of programs and personnel.
To meet this standard, the candidate will demonstrate that he or she:

R A ’ ‘ ‘ 5 4 3 2. 1

T

1. selects, uses, and interprets appropriate
evaluation techniques and instruments

2. uses the results of evaluation to improve
programs and the performance of personnel

3. . supervises staff in an equitable, open,

’ and constructive manner’ ,

4. evaluates his or her own role, behavior
and performance
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Standard V: The effectivéJadministrator deals in an equitable, . sensitive . __

and responsive manner with students, teachers, parents, and the community.
To meet this standard, the candid~te will demonstrate that he or she:

. o o
-
3

5 4 3 2 1
1.

éétively promoteé the principles of a
democratic society
fosters a school environment favorable

to openness of inquiry and devoid of
ridicule

accepts and respects individual and
group differencesvin values, religion,
race, language, and social background

Special strengths of student:

o
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Sugge§%ions for improvement:

Grade for Practicum:

University Supervisor.

Date

Cooperating Administrator -

Date
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Suffolk University
Department of Education

SCHOOL PRINCIPAL PROGRAM

L

PRACTICUM IN ADMINISTRATION EVALUATION FORM

Name

Practicum Locatioh

Cooperating Administrator : '

University Supervisor - ' ' -

This instrument is designed to assess the achievement by the student of the
competencies listed in Section 7.04 (48) of the 1979 edition of the Massachu-
setts Board of Education's "Regulations for the Certification of Sducational
Personnel.” Students are expected to utilize this form foxr self-evaluation
.leading to professional improvement; the university supervisor and co- -
operating administrator will use it to record their estimate of the student’s
professional competence.

- demonstrates a high degree of competence '
- performing competently

Rating scale: 5
4
3 - an adequate beginning
2
1

. - experiencing dlfflculty
- not evident

‘Standard I: The effective principal knows:

-

1. theories of curriculum design and
evaluation ,

2. . theories and techniques of supervision : PR Y
and evaluation of personnel

3. school law, budgetlng, plant

management °
4. human relations and communlty. s
education :
5. .sociology and phllosophy of
education

6., organlzatlonal characteristics of schools
and strategles for 1nst1tut10nal change
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Standard II: The effective administrator communicates clearly and

appropriately. To meet this standard, the candidate will demonstrate that
he or she: ' . -

%

5 4 3 2 1

1. - presents instructional goals and policies

' effectively to teachers, students, par-
ents, and-the community

2. presents the needs and concerns of
teachers and students to other admlnls-
* trators and to the communlty

B

"Standard III: The effective administrator sets goals, establishes
priorities, allocates resources and facilitates the instructional process

" in response to the needs of learners, teachers, and the community. To
meet this standard, the candidate will demonstrate that he or she:

5 4y > 1.

1. analyzes and defines. the educational
needs of students, teachers, and the
community ’

2. plans and implements programs responsxve

+  to those needs

3. allocates resources equitably and
efficiently

4. encourages staff and Communlty 1n1t1at1ve

- and involvement in the development of
instructional programs

5. coordinates related aspects of instruc-
tional programs

©

Standard IV: The effective administrator uses the results of various
°valuat1ve procedures to assess the effectiveness of programs and personnel
. To meet this standard, the candidate will demonstrate th§t he or she:

5 4 .3 2 1

1. selects, uses, and interprets appropriate
evaluation techniques and instruments.
2. uses the results of evaluation to improve
programs and the performance of personnel
3. supervises staff in an equitable, open
and constructive manner
4. evaluates his or her own role, behavior
) and performance

>

Q » T | .1:35}!
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Standard V: The effective administrator deals in an . equitable, sensitive
and responsive manner with students, teachers, parents, and the community.
To meet this standard, the candidate will demonstrate that he or she:

, 5 .4 3 "2 1

1. actively promotes the principles of a
democratic society. _

2. fosters a school environment favorable
"to openness of inquiry and devoid of
ridicule . ‘

3. accepts and respects individual and
group differences in values, religion,
race, language, and social background

Special strengths of student:
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Suggestions for improvement:

~ Grade.for Practicum:

4

University Supervisor

Date

Cooperating Administrator

Date

ERIC

Aruitoxt provided by Eic:
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SUFFOLK UNIVERSITY

ADMINISTRATION AND SUPERVISION PROGRAMS
QUESTIONNAIRE FOR COOPERATING ADMINISTRATORS

Name:

School:

1

Please identify the areas in which you think your Suffolk University
administration trainee was well prepared:

Please 1dent1fy the areas in whlch you think your Suffolk Unlver51ty
administration trainee was not well prepared-

Please make additional comments and suggestions as appropriate:

A N

'\
Please return to: Dr. Joseph M.- McCarthy, Director \\

Administration & Supervision Programs
suffolk University

Beacon Hlll Boston, MA 02114
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APPENDIX L -

RESULTS OF STUDENT COURSE EVALUATIONS -

1980-81
- o

Y e

7
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/STUDENT\COURSE EVALUATIONS#*#**SPRING/SUMMER 1980%*#TATLY SHEET:'

Ratic; of positive to negative responses (after.correction of "
set response bias tra.nspositions) is expressed as a fraction; _
.. responses.. indicating-.the--the :item. doés-not apply; are_not.coms ===+

‘putediz Starred ‘columnsvare decimals {perfectss c{: Fg:.‘.—.:‘_. 5. Q_)‘“;-'lj-,; ol ’~

o -t

%

Course| . | Instr. | Instructor Read.ings Sub_ject Exam .
6.29:] Discipline LU IERPTAY S Y 2 1ns/o )$/o
6. 3:2_=,f Supervision { RBJ 126 2o/ 16/ i
17-18: Research JL walo | zé/= ’Aq;/o. 39/o
8..10: 1;..aw : VPC XYY rb/rB_ | i/~ SYth
5.56: Grants | LPD .| <ofc Tl 6o) w7/o
8.70y Field Exper. -RBJ 23 | &h 26/0 | 22/y
* [8-80; Practicum RBJ . 2l | alo 2k | 73/0
‘. TOTAL L -308/1% | 17?752.61 33¢/6. | 20Lf6
T T g o5t 9F2%  94c%
'Qourse T Instr. | Special Ingtr., ) Subiect Te;xt.
&29:~Disciplir}e_, o i7/o Y 77 | do
2;%32; Supervision RBJ stlo | 3.,'?-‘ 37 3,'3.
";'7%1&: Research | 0% 25/o co | 79 | 9.4
:ET-J.O: Taw _‘ | vEC 261 435 | w1 | Ho
’;57597_ Grants | LPD | 33)s 1 g1\ 41 Yo
‘F7o Field Exper.] RBJ )3/0 9.0 :‘._‘ 4,0 o
.g;gm Practicum RBJ T /o - £0 \ 4.5 | H.5
—IOTAL/AVERAGE, | /e | 45 | 43 | 49
ST 9§.7% |




STUDEﬁT'COURSE EVALUATIONS** SP/S0m 1967

, FRETALLY SHEET ®

Ratio of positive to nevatrve responses (after correction of
set response vias transpos:.tlons) is expressed as a fraction;

zresponses. indicating the the item does not apply are-not: LOMm=" v

. 135.

;..puted. -Starred columns are decimals (perfect score = =" 5, o) T
Coursel . Instr. Ins‘}:ructor Readings Subject’ Exam
b3 Tt Sopen] RBT | 29/2 16l | zol7 | 29/
T0E fas eSoods Tt | ifo | o | o | uslo

1§3- 2d. Mﬁﬂl‘o | Trm Lo/ v9/1 63/ | to/o
o flom Sl | aTmm »7/e .3/2 2/ | t0/o

t/i.é“o Ladwﬂ:‘p TrMM /s w7/ sofo | 38/

L

: TOTAL .

S 5

Course Ir}str. Special Ingtr. subﬂect Te*xt

632 Db Cappena V0T | )3/, 2.7 3,7 | 373
7 N, ¢ vl T A rofo .o g5 | ¢o

5.3; i;(,_pb\j:f. Trata 74/0 £.0 ¢ 3 Y5
§:40 Plaw, vl | Trtam /0 6.0 z.s | 2.5
:Fs“; L;«ngh«,a 1 B ash S ¢ 3 3,0
: - ‘ ‘

TOTAL/AVERAGE}



STUDENT COURSE EVALUaTIONS*** I~ ACL (9FO  wwweparry sHEET

‘ o ‘ . . l . . . .3!;\ A h
Ratio of positive to negative responses (after correction of

set response bias transposxtlons) is expressed as a fractlonx
.responses- indicating the .the item does not-apply are’ ot com--- s

..puted. Starred columns are decmals (perfect gcore = 5. 0) -
Course) Instr. | Instructor ,Réadings Subject Exam
AR K Z&.«.«ghn..,d RoOT | - r2/r4 _ /(n/l/ 19/6 /7'/6
oo Avzd ot | Tum 6s/o 53/j0 el - |56/
7f flaa Sl |Tam | 3o | c2hs | sd/7 | es/a
P.3Q d. %Aﬁ-—, T ‘7"7/1. wdfo “(‘;‘/50' ‘/G/?._ :
£l frieyelsbs, | L¥D | 43/ i 4o | y3/o -
§70 Coxkd Txo | RGT | 33l |uelo | 3570 | 20/o
TOTAL 263)ip | 22d[eg | 250/t {255/ |
| Course | Instr. | Special Ingtr". éubg‘ect Tg}x’t,.
6.2 Qm&.w; BT | 12/ 3.4 2.y 1.7
Lo Ausd st |Tmum | 3¢/o | 49 do |z
7.(45'/17..‘\ \‘-Zvo.)— .G_I‘M/’/l 3?/0 ‘-7’"7 : ?l(a, 309‘
8’.39 SJ W JTmm | ig// B = Yof ?‘P—
A’—'-‘// /ma/d,ﬁ,;, LD 2¢/o 5.0 . G Y
576 Foold Cop. | RBT | /o 48 | 45 | 43
TOTAL/AVERAGE; J56/5 g, ¢ 39 | 25
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. RESULTS OF 1980 GRADUATE FOLLOW-UP STUDY :-".




Summary .« ) .
This questionnaire survey, conducted between November 1979 and

March 1980, elicited responses from all but one of the program graduates.

All respondents are currently working in education, with a total of 24%
: haVing changed jobs “since exiting from the program, 2% having turned down

job offers, and another 22% haVing added administrative duties to the Job

_ they held while in the program. Part1c1pation in the - program has thus had

an obviouely measurable effect on the job status of 48% of.graduates in

the epace of four years. The practicum project‘had a practical impactgupon
the respondent's school'or'system"according to.86% of’the respondents. In

a few cases, respondents were referring to the inéaction the school or
system of the upgrading of their own skills, but most referred.to,a concrete
structural or programmatic benefit. All reepondents commentéd very favorably ’
uponathe°impact the program had upon them, some from the4viewpoint of
credentialing, increments, eto., but most from the standpoint of the

R : 5>y
positive difference in their skills’and at;itudes. Requests for' suggestions

-~

as tc progran modifications elioited’a variety of comments. In general,

- respondents did not want major changes made in theeprogram, but were able

, to advance some pOSSiblenchanges dealing with additional subject matters to
explore and ways of handling speCifio courses. The responses to the
gueetionnaire as a whole indicated an impressive degree of satisfaction

with the program ‘as it has been thus far implemented.
. iy ir

o
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. SUMMARY OF .ACTION ON CHANGES SUGGESTED BY ALUMNI

Category I: -Adding courses or subject matter

Course/SubjecE Recommended ‘ Action

budgeting (3) ' ; 8.43 already on line; 8.41 already
deals with budgeting; added to
8.30 a field trip to Duxbury School
System for briefing on installation
of PPBS; added 8.40, which will
cover PPBS, 3.56 will emphasize
program budgeting.

gvaluation techniques (2) " 6.22 and 6.32 added; 7.18 altered
: to emphasize evaluation; 8.40
added.
supervision (2) ‘ ) 6.32 added; supervision section of

8.30 expanded; additional reference
to supervision in 8.50; 8.54 added.
. discipline (2) 6.29 on line; will expand discipline
. coverage in 7.40 and 7.41.
grantsﬁanship 8.56 on line already; outline
: information in 7.18.

RIF , - added 8.54.

"~ scheduling added reference to scheduling in
: 8.30; added 8.40 (including assigned

work in -scheduling). \

N

communica;ion 8.60 already on line; cmphasize >
- © communication behaviors in 6.32
and 8.30. '
school law _ . 8.10 already on line; student rights

covered also in 6.29

Chapter 766 ‘ 5.70 aQailable to administration
) students. Material on 766 in 8.30
8.41, 8.10. _
- career development . Covered in 8.30; panel of outsiders
o sill be added to the coverage

‘collective bargaining : 8.55 alre..dy on line

A

N




Categoxry II: Changes in field base

Course/Subject Recommended

site visits in courses

Action

provision for site visits made

"in.8.30, 8.41, 7.40, 7.41.

more guest lecturers

more emphasis on journals

Category III: Changes in Practicum

Course/Subjch Recommended

room for different'activities‘ﬂ

provision made in 8.30, 8.41.

use of journals-covered in 7.18;
extensive readings from recent
material in journails in 6.60,
7.18, 8.30, 8.40, 8.50.

~

Action

rules cHanged so as to comply
with State standards; all prac-

" ticum activities defined by

school/university interaction

competencies in standards

provision made for three meetings
of university supervisor and

" cooperating administrator, with

agreenmient of both necessary for
grade; practicum handgook to help
brief cooperating administrators;

. ~vouchers for cooperating adminis-

""Category IV: Other °

Course/Subject Recommended
1imit number in program

involve grads in carrer
development advising

trators; survey of former cooper-
ating administrato-s for practicum
suggestions.

Action

none

1

panel of grads in career develop-
ment portion of 8.30; plans under-
way to obtain PDK Chapter and/or
program alumni group.
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 APPENDIX N

~ ADMINISTRATION & SUPERVISION PROGRAM
ADVISORY COMMITTEE = N

141




ADMINISTRATION ‘& SUPERVISION PROGRAM ADVISORY COMMITTEE

Antonette Diloretto, D.Ed.

Chair, Business Education Department
Arlington High School

Arlington, MA

Sidney Holloway, M.Ed.
Assistant Field Administrator
S04 Demanstration Project
Boston School Department
Boston, MA ’

Hugh Johnson, M.Ed.
Assistant Principal
Alvernia High School
Hudson, NH ~

Richard D. Pavao, M.E4d.
Bilingual Program Director
Fall River Public Scheools
Fall River, MA o

Harry Pickering, M.Ed.
Principal

Hunt School
Bridgewater, MA

Carol Ann Pilarski, Ph.D. (Cand.)
Assistant Principal

Lexington Jr. High School
Lexington, MA

Seldon Whitaker, D.Ed.
Superintendent of Schools
Duxbury Public Schools
Duxbury, MA
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" ADMINISTRATION & SUPERVISION PROGRAM

INSTRUCTIONAL RESOURCES LIST

Audiotapes:
"~ Audiotapes:

. A Matter of Genes -~ Arthur Jensen & Dwight McDonald
Classroom Tactics - Bruno Bettleheim -
_The Conditioned Scholar -~ B.F. Skinnexr
" Condition of Schooling Today = John Goodlad & Ralph Tyler

Curriculum Development & The Tyler Rationale - John Goodlad & Ralph Tyler
Ecstasy in Education -‘George Leonard

.Education: For What and For Whom? - Robert M. Hutchins & Hyman R:Lckover .
Future Directions in Education - John Goodlad & Ralph Tyler

How to.Forecast Enrollments - Edwin MacBeth

How to Use TA Concepts -~ Ronald Owston

Interview with B.F. Skinner - Harvey Wheeler

Leaders on Leadership (3 tapes) - Committee on Educatlonal Leadershlp
Nobody's Perfect - Open University

On Education - Robert M. Hutchins

The .Prospects for a Learning Society - Robert M. Hutchins

Réady for Anything — Robert M. Hutchins

Research Ideology - Open University

Robert Maynard Hutchins - Frederick Mayer

Rogers-Skinner Dialogues (6 tapes) =~ Carl Rogers & B.F. Skinner
School Organization and Reform - John Goodlad & Ralph Tyler

Skinner on Sklnﬂerlsm - B.F. Skinner"’

Skinnerism at Work - Vitali Rozynko
Why Quantify? - Open University

Bulletins:

Best of ERIC
Educational Research Service Bulletln

Nation's ‘Schools Report
The School Administrator -
Selected U.S. Government Publications

Ccmpdteg Interaction:

Critical Incidents in Education
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Films: . ,
4 . , ' -
Stress Training for Teachers (3 f£ilms)’ '

: Filmstrips- _ C, ' . T

Oontrolling Classroom Misbehavior - NEA -
‘Orientation to the Urban Public Schools - SRA’
Rumor Clinic - Anti-Defamation’ League ’
School Building - AASA

Teaching. the Disadvantaged - NEA

Thank God Its Friday — NASSP

Filmstrips w/Audiotapes:

Classroom Group Management - NEA
. Concept of Educatlonal Evaluation - Vincent Associates

Qurriculum Rationale = Vincent Associates

Discipline in the Classroom - Vincent Associates

Discipline Techniques = NEA

Glasser's Ten Steps to Dlsclpllne,- Media 5

Selecting Appropriate Educational Objectives - Vincent Associates
" Teaching the Culturally Disadvantaged (4) - Carmac Producers

3

. Manuals and ﬁandbooksé

Admlnlstrator s Guide to New Programs for Faculty Management & Evaluation -

o

Dunn
A Competency-Based Clinical Supervisory Module for Observing and Evaluatlng
Teacher Performance - Bolden _
CommunlcatlonS«Skllls for Managers - AMA
. Curriculum Handbook (2 vols) - Rubin .
Designing an Effective Instructional Management System‘ A Competency-Based
Curriculum Development Module - Bolden
Education Law and the Public Schools: A Compendium - Gee & Sperry
Elementary Principal's Handbook - Hughes -& Ubben.
Energy Sourcebook for Educational Facilities .- CEFP
Handbook of Educatlonal Administration - Stoops
Handbook of Educational Supervision (2d ed) - Stoops
Handbook of Formative and Summative Evaluation of Student Learning - Bloom
Handbook for Effective Department Leadership - Sergiovanni
. Sec¢ondary Pr1nc1pal s Handbook - Hughes & Ubben
" A Self- ~-Instructional Manual for How to Succeed in ERIC - Cedis

School System Information Packages: ‘ i

Arlington Catholic High, School !

~ : '\
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Boston
Cambridge .
Dedham ' . T o
Franklin T
Aingham
Hull

- Methuen _
Needham . :
Norwell

" . Randolph
Salem
Taunton
Walpole
‘Concord, NH
‘Manchester, NH
Pelham, NR
Windham, NH

Ssimulations:

Educational Evaluation Simulation: Copper Valley Elementary School
Educational Evaluation Simulation: Tanbar County School System
School Community Simulation Game -

" Working in the Educational Bureaucracy




